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PO Box 8033 
Cherrywood 
Tauranga 3145 
New Zealand 
 
 
Website: www.otc.school.nz  
 
Email:  principal@otc.school.nz 
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Principal’s Report 

In light of the challenges faced in 2022, 
Ōtūmoetai College can proudly reflect on 
the collective efforts of our staff and 
students, who rose to the occasion, 
ensuring another successful year. We are 
delighted by our strong NCEA results 
achieved by our Year 11, 12, and 13 students, 
surpassing national averages in all 
comparable measures. Additionally, we 
celebrate the remarkable achievement of 
21 scholarships, which stands as a 
testament to the resilience and 
determination demonstrated by our 
students throughout the year. 

Pedagogy, or the method and practice of 
teaching, sits at the very core of a teacher’s 
classroom practice. Preparing our young 
people to meet the challenges we have 
faced over the past three years has meant 
that teachers had to continuously review 
and update their classroom teaching 
practices. So I wish to extend my heartfelt 
appreciation to our dedicated staff for their 
unwavering commitment to the education 
of our learners. Their agility and creativity 
in developing tailored learning programmes 
have ensured that our students' 
achievements remained uncompromised. 

Furthermore, I would like to express my 
gratitude for the wholehearted support 
provided by our Board of Trustees, under 
the guidance of Matthew King. I extend my 
personal thanks to Matthew for his 
leadership, unwavering support for senior 
management team, and myself. His wise 
counsel and unwavering commitment to 
the college are deeply appreciated and 
highly valued. 

A special acknowledgment is also due to 
our senior management team: Bobby Ketu, 
Jude Brown, Stephen Tisch, Dave Cleland, 
and Pip Woodward. I consider myself 
fortunate to work alongside such a capable 
team whose diverse skills seamlessly 
complement one another, forming an 
exceptional leadership ensemble. Their  

tremendous support for both myself and 
the entire staff at our college is truly 
commendable. 

As we look ahead, we can only hope that 
2023 brings a greater sense of stability 
compared to the challenges encountered in 
the past year. Together, we will navigate 
any obstacles that come our way, building 
upon the successes of the past and 
continuing to provide an excellent 
education for our students into the future. 
 

 
 
 
 
R Gordon 
Principal 
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Independent Auditor’s Report 

To the Readers of Otumoetai College’s Group Financial Statements 
 

For the Year Ended 31 December 2022 
 

The Auditor-General is the auditor of Otumoetai College and its controlled entities (collectively referred to as 

‘the Group’). The Auditor-General has appointed me, Richard Dey, using the staff and resources of William 

Buck Audit (NZ) Limited, to carry out the audit of the financial statements of the Group on his behalf. 

 

Opinion 

 

We have audited the financial statements of the Group on pages 2 to 18, that comprise the statement of 

financial position as at 31 December 2022, the statement of comprehensive revenue and expense, statement 

of changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes 

to the financial statements that include accounting policies and other explanatory information. 

 

In our opinion the financial statements of the Group:  

 

— present fairly, in all material respects: 

— its financial position as at 31 December 2022; and 

— its financial performance and cash flows for the year then ended; and 

— comply with generally accepted accounting practice in New Zealand in accordance with PBE 

Accounting Standards (PBE IPSAS) Reduced Disclosure Regime.   

 

Our audit was completed on 31 May 2023. This is the date at which our opinion is expressed. 

 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 

responsibilities relating to the financial statements, we comment on other information, and we explain our 

independence. 

 

Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 

Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by 

the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are 

further described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion. 
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Responsibilities of the Board for the financial statements  

 

The Board is responsible on behalf of the Group for preparing financial statements that are fairly presented 

and that comply with generally accepted accounting practice in New Zealand.  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 

statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board is responsible on behalf of the Group for assessing the 

Group’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 

matters related to going concern and using the going concern basis of accounting, unless there is an intention 

to close or merge the Group, or there is no realistic alternative but to do so. 

 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 

section 87 of the Education Act 1989. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking that 

the information agreed to the Group’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

• We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 

a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 

involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 

effectiveness of the Group’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 

conditions that may cast significant doubt on the Group’s ability to continue as a going concern. If we 

conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 

the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
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opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 

report. However, future events or conditions may cause the Group to cease to continue as a going 

concern. 

• We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 

a manner that achieves fair presentation. 

• We obtain sufficient appropriate audit evidence regarding the financial statements of the entities or 

business activities within the group to express an opinion on the consolidated financial statements. We 

are responsible for the direction, supervision and performance of the group audit. We remain solely 

responsible for our audit opinion. 

• We assess the risk of material misstatement arising from the Group’s payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 

from the system that, in our judgement, would likely influence readers’ overall understanding of the 

financial statements. 

 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 

and significant audit findings, including any significant deficiencies in internal control that we identify during 

our audit.  

 

Our responsibilities arises from the Public Audit Act 2001. 

 

Other information 

 

The Board of Trustees is responsible for the other information. The other information comprises the 

information included in the annual report being the Kiwisport Report, Statement of Compliance with 

Employment Policy, Members of the Board of Trustees and Analyses of Variance, but does not include the 

financial statements, and our auditor’s report thereon. 

 

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the Group in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and 

Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 

Auditing and Assurance Standards Board. 

 

Other than the audit, we have no relationship with or interests in the Group. 

 

 

 

 

Richard Dey 

William Buck Audit (NZ) Limited 

On behalf of the Auditor-General 

Tauranga, New Zealand 



 
  

 

 
 

 

  

 

 

 

 

School Purpose 
Ōtūmoetai College is an inclusive learning community where identity, optimism and 

challenge form the foundation for all learners to flourish in a dynamic world. The learning 

environment will enable students to achieve their personal best in their academic studies, 

the arts, sporting and cultural pursuits. 

 

During their journey, our students will grow into powerful learners who embrace diversity, 

resilience and develop meaningful relationships with others. 

This is our purpose and our commitment. 

 

 

 

Values 
• Strive for excellence – Kimihia tōu ake maunga teitei 

• Working together – Whakakotahitanga  

• Respect one and all – Whakakoha tētahi ki tētahi 

• Standing strong – Tū pakari i te ao 



 
  

 

Ōtūmoetai College Students 

End of Term One School Roll excluding Foreign Fee Paying Students 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

      

  

 2017 2018 2019 2020 2021 2022 2023 

YEAR 9 389 425 404 387 470 429 437 

YEAR 10 413 389 444 402 375 463 433 

YEAR 11 391 418 395 421 392 364 450 

YEAR 12 369 361 366 353 379 312 305 

YEAR 13 334 285 291 267 271 291 237 

Totals 1896 1878 1900 1830 1887   1859 1862 

      

  



 
  

 

Academic Achievement 2022 

        

    

 

 

     

      



 
  

 

Ōtūmoetai College Staff 2022
 

257 staff were employed in ether a full time or 

part time capacity.  There were two first year 

teachers and four second year teachers who 

received a programme of advice and guidance 

throughout the year.  

31 teachers and 21 non-teaching staff resigned 

during the year. 13 teachers and 16 non-

teaching staff joined during the 2022 academic 

year. 

Professional development and learning 

opportunities were strategically aligned to the 

school's goals and provided scope and 

opportunity to respond to the learning needs  

 

of staff.  Of particular focus was the continued 

work on Culturally Responsive and Relational  

Pedagogy, emphasizing the importance of 

teachers practice to support our Māori 

learners to experience success as Māori.     

Compliance with the Personnel 

Policy 

The Board complies with the Personnel Policy 

on being a good employer including the equal 

employment opportunities programme. 

 



 
  

 

Student Leadership 2022 
 

Student Leaders from left to right (with 
Principal, Russell Gordon) 
 
Cameron Paratene Head Boy 
Georgia Murray  Head Girl 
Liahona Matthews         Head Girl 
Moss Benton   Head Boy 
 
 

 

 

 

 

 

 

 

 

 

Traditionally, student leaders at the 
college attend the Chuo International 
Education Forum in Morioka, Japan. 
Representatives from 18 schools 
throughout Asian rim countries (including 
Canada / USA) and Europe meet. 
Unfortunately, due to Covid-19, this 
annual trip did not proceed. 
 

 

 

 

 

 

 

 

 

 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
. 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

HoD Annual Reports 2022 
  



 

 

 



HOD ANNUAL REPORTS 
 

INTRODUCTION 
 
PURPOSE: 
To reflect on the success of the 2022 goals and identify successes, challenges 
and next steps. 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 
 
BACKGROUND: 
 
Due to the Curriculum refresh and changes in NCEA, writing remains a 
priority when teaching Junior Students to support their success in the Senior 
school and NCEA. 
 
The College was a pilot school for the NCEA CAA and the Pilots’ National 
Feedback is that preparation for the CAA requires deliberate teaching of 
writing across the curriculum. While the Kāhui Ako Planning practice of idea 
expansion or What, How, Why, has become a schoolwide focus to bring 
consistency for students in order to achieve quality idea development, 
purpose,  audience and spelling also need to become an ongoing emphasis 
across all subjects. 
 
However, it is noticeable that students are arriving at College in Year 9 with 
improved writing fluency including understanding sentence construction and 
the use of precise language resulting in less waffle.  
 
Generic Outcomes: 
Therefore the identified improvements in writing for 2022 were: 
 

● The unpacking and development of ideas - using the ‘What, how, 
why’ model   

● The purposeful and effective use of technical language. 
● The purposeful and effective use of sentence styles.    

 

Next steps (2023) - add understanding of the purpose of the text (genre or 
mode of text and the specificity required) purpose,  audience and spelling 
also need to become an ongoing emphasis across all subjects.  

Improvements in Numeracy: 
 

● Deliberate strategies to improve numeracy outcomes for 
students   

 
Next steps (2023) - To focus on accelerating numeracy outcomes for our Year 
9 and 10 learners. 

 



 

Business HOD ANNUAL REPORT  
 

 

The evaluation focus for 2022 has demonstrated that a collaborative literacy 
strategies approach has significantly improved Year 10 student learning 
outcomes. 
 

 

 
 

Department Specific Outcomes / Findings: 
 
Students were able to improve their use of precision writing in paragraph 
writing tasks and achieve at a higher level in Y10 compared to achievement 
data from Y9 Digital Business or that from pre tests at the start of the 
courses. Students had a greater understanding of the technical language 
used in the subject areas through the implementation of strategies - these 
included quizzlet and quizizz, jam board, reflection tasks using technical 
language in the “what, how, why” format and using technical language recall 
strategies.  
 
This is evidenced in our department’s quantitative data: 
Examples of pre and post data in Business and Digital Science technical 
language. 
 
Department Data: 

 
Generally there has been a significant increase in results with pre and post 
testing completed during the first term and last term of the Y10 course. Maori 
students showed significant improvement. 



 

 

Students 
(excluding 
Māori) in the 
first 
semester 
group 
showed an 
improvement 
in the 

Understanding of technical knowledge of 20.7% while Māori students showed 
an improvement of 21.7% 



 

 

Overall, studentsin the second semester group showed an improvement in 
the understanding of technical knowledge of 20% while Māori students 
showed an improvement of 18%. 

This is evidenced in our department’s qualitative data: 
(E.g. Student voice / classroom observations etc.) 
 
Data: 



Analysis of student voice found that students in their Business Management 
class believed that “lots of learning” took place in the two term course. 
Similar results were recorded for Digital Technologies. Student comments 
like “I can understand the news more”, ‘I can understand conversations that 
my parents have”, “I talked to my dad about this last night”, all show the 
normalisation of the technical language and the engagement in the subject 
areas. 
 
Our analysis of Māori student achievement in Years 9 and 10 has found an 
overall improvement in results,  as seen in the data recorded above. 
 
Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that… 

Department staff all had positive reflections on their practice. However, it 
was identified that the collection of student voice data needed to be more 
consistent and tied directly to our evaluation focus.  

At risk students and students common to department teachers were 
identified and analysis of results of technical language was completed. 
Increased understanding of technical language was evident through the pre 
and post testing, with one student gaining 90% in the post test, having very 
little knowledge of the technical language in the pretest. 

Teachers were asked “how do we know the students' technical language was 
improved”? and many commented that it was seen through observation - 
students normalising the language in conversation and responses. It was also 
observed by the last unit, a lot of the terminology was easy for the students 
to recall and apply to the new topic.  

Taking part in professional learning specific to writing structures throughout 
the year has helped teachers gain ideas and strategies in helping students 
achieve success in the subject. Incorporating What, How, Why into business 
has made it easier for students to achieve as they are already aware of the 



structure as it is used in other lessons so it becomes a manageable task that 
they are willing to take on.  

Through the iterative process of exposing students to the technical language 
in a variety of different activities, and constantly focussing on the “WHAT – 
HOW – WHY” model, students’ ability to master the technical language 
improved a lot.  

The fact that many teachers in different departments used the same model, 
also helped students to improve in mastering technical language because 
they used the same model repeatedly in different subjects.  

Summary Statement. 
 
All teachers in the Business Department collaborated in focussing on the use of technical 
language in their different subject areas. In order to reinforce the meaning and use of 
technical language, teachers used it intentionally in lessons. 
 
From the quantitative and qualitative data shared above it is clear that students showed 
a significant improvement in their understanding and use of technical language. 

 
 
Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, the Business Department identifies 
significant trends across relevant year levels:  
 
Level One 
 
 
In Business Management, students are achieving higher than the National Average 
for M / E in their external examinations: (48% compared to National Average of 32%) 
and in Digital Science: (69% compared to National Average of 45% - this is a great 
result!) 
 
A/M/E pass rate was over 90% for four of the five standards that make up the 
Business Management course. 
 
There has been a significant improvement in the Digital Science results this year 
compared to previous years. Also students are achieving above the National Average 
for two of the standards that make up this course. 
 
In Digital Media there is a positive trend of more students passing this course - a 
75% pass rate compared to a 53% and a 64% pass rate in 2021 and 2020 
respectively. In AS 91880 students gained a 95% pass rate, higher than the National 
Average of 81%. 
 
Students in Financial Capability had a 87% pass rate, higher than the National 
Average and they also gained higher M/E than the National Average (27% compared 
to 18% respectively). 
 



Many students in Business Management chose not to attempt some or all of the 
external credits offered, resulting in a lower than expected number of students 
gaining 14+ credits that were enrolled in the course. While this is a negative, relative 
performance has increased and for the external that they did sit they received a 
“good result”. A/M/E was 92%. 
  
Accounting for Management had a 46% pass rate for the external, with a number of 
students not sitting the external exam. AS90981 saw a high fail rate due to many 
students being put off by the report component of the standard and  
therefore failed to submit this resulting in a higher number of NA’s. 
 
Students in Computing gained an avg of 6.4 credits per student.. This is due to the 
nature of this course being a composite class and with many students being 
added to these classes throughout the year. These courses do contribute to the 
success of students passing NCEA level 1.  
 
 
Level Two 
 
 
Business students gained higher M/E results compared to the National Average for 
the external (69% compared to 33%), with “good result” reported for all standards. 
26% of students gained subject endorsement with Merit and 13% with Excellence. 
 
All assessments in Accounting had a 89% or higher pass rate. External standard 
was reported as “good result” with an increase in relative performance in this 
standard compared to previous year. This also saw 35% gain Merit endorsement 
and and 24% gain Excellence subject endorsement. 
 
Digital Science has seen an overall improvement in grades compared to previous 
years. Results for the external exam showed a 92% pass rate, higher than the 
National Average of 73% and significantly higher than previous years. 
 
Digital Media had a 91% pass rate compared to that of the National Average of 
78% and an increase from previous years.  
 
 
 

Level Three 
 
 

Accounting for Management  had a 100% pass rate for the external exam.  
Business Management had a 92% pass rate for the external exam compared to 
the National Average of 61%. Students also gained higher M/E, 45% compared to 
the National Average of 25%. This, along with Young Enterprise results, which is 
run in conjunction with the Internals, show great student achievement. Students 
gained 1st in the Financial Award, 1st in the Best Product Award, 1st in the 
Community Benefit Awards, 1st in the Best Contributor Award, Innovation Award 
Runners Up, and Regional Award Winners Runner Up.  
 
Digital Science students performed well in their external examination with a 
higher than National Average pass rate.  



 
In Digital Media, there is a significant positive trend in the DCAT results for all year 
levels over the three years that we have been participating in these, which could 
be attributed to a new style of pedagogical approach.  
 
 
The trends we are seeing with respect to Māori student achievement in Levels 1, 2 
and 3 are: 
Due to our proportionally low number of Maori students across all six subject 
areas the NCEA data does not give a true indication of student outcomes 
compared to other students and national averages. We have an average of two 
Maori students per subject area at each year level. There are no anomalies with 
Maori achievement. 
 
Based on the data / trend(s) above, our next steps as a department for 2023 
are: 
 
Accounting for Management - In 2023, AS90981 is not being assessed and has 
been replaced by Achievement Standard 1.7 which is a more structured 
assessment due to the high fail rate and the combination of the L1FICA/ACCM 
class in 2023. 
 
Continue monitoring students achievements towards their 14+ credit with earlier 
intervention if other standards need to be offered. This will mean not relying on 
the students intentions during the external examinations as this can change on 
the day. 
 
Work with the team from Te Wheturere to see how matauranga maori can be 
incorporated more into our learning areas, especially in Accounting and Digital 
Science. Continue to use Maori case studies and gain connections with local maori 
businesses. 
 
Learning of Te Reo Maori and using this in the classroom. 
 
Marketing of the Business Department subjects to increase student numbers, this 
will include videos and updating subject information in School Point. 
 

 



Drama HOD ANNUAL REPORT 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 
 
In Drama in year 9/10 and Dance year 10 we trialled a literacy activity using the 
‘What, How, Why’ model. We encouraged students to write in full paragraphs, 
rather than bullet points and to use full sentences, not abbreviated ones. 
 
When comparing the outcome to other examples of written activities in the 
student workbooks, there was a definite improvement in the quality of the 
answers given. This was particularly evident amongst the less academically 
able students. 
 
With the consistency of this model being used in all subjects within the school, 
I would therefore anticipate an improvement in Junior literacy. We intend to 
continue using this activity in 2023 and have added the activity to our 
workbooks. 
 
 

 
 
 
 

 

The evaluation focus for 2022 has demonstrated that a collaborative literacy 
strategies approach has significantly improved Year 10 student learning 
outcomes, specifically amongst the less academically able. 
 

 

 
How do you know? 
 

Department Specific Outcomes / Findings: 
 
In Drama/Dance we have found that the structuring of written tasks, using 
the ‘What, How, Why’ model has helped to encourage students to be more 
literate, thorough and methodical in their written responses. 
 
 
This is evidenced in our department’s quantitative data: 
 
Comparisons of written responses not using this method. 
SOLO outcomes. 
 
Department Data: 
 
 



This is evidenced in our department’s qualitative data: 
(E.g. Student voice / classroom observations etc.) 
 
Data: 
 
Analysis of student voice found that less academically able students 
preferred this more structured/scaffolded approach. 
 
Classroom observations also had the same findings. 
 
Our analysis of Māori student achievement in Years 9 and 10 has found the 
following. 
Year 9 Drama the number of Maori students gaining Achieved or above is 
97% versus the cohort at 98%. The difference at this level is negligible. 
However at the Excellence level the difference is bigger, with 34% of our 
Maori students gaining Excellence compared with 45% across the cohort. 
This would suggest that the strategies we have implemented so far have 
been successful in raising Maori achievement, however there is more work to 
be done at the Excellence level. 
 
In year 10 Drama our Maori students achieved 100% pass rate compared to 
the cohort at 99%. Again, the difference is negligible. Pleasingly though our 
Maori students gained 40% Excellence results compared with the cohort 
Excellence results of 44%, showing very little difference. I feel as though 
these results are very reassuring and we are on the right track with our year 
10 Drama students. 
 
In year 10 Dance we only had 3 Maori students taking the course. 2 of whom 
Achieved and 1 gained Excellence. Due to the low numbers the percentages 
are quite skewed, leaving us little to base our findings on.   
 
 
Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that… 
 
We have all upskilled in use of google classroom and have found this very 
beneficial for all year levels. 
 
We have trialled SOLO activities in year 10. These have been useful as a 
learning tool before, during and after assessments. 
 
We have trialled a literacy task in years 9 and 10. The results have been very 
positive, showing increased learning at the lower end of academic ability. 
 
Both the SOLO and Literacy activities have now been included in junior 
workbooks for use moving forward. 
 

 
 
 
 



Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

2022 NCEA data identifies (a) significant trend(s) in Level 1, 2 or 3 as… 
 
For Drama, Dance and Performing Arts Technologies, Internal results were 
very pleasing at all levels, with 100% of students gaining 14 or more credits. 
 
External Drama and Dance results showed high pass rates, however we 
would have hoped for more students to have gained Merits and Excellences, 
particularly at Level 1. This reflects two things. Firstly these are highly 
practical subjects, where many students excel in the practical internal 
performance tasks. Secondly at level 1 the written external is compulsory for 
all, our less academically able students find this a real challenge. 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are: 
Although the number of Maori students taking Drama/Dance/Performing Arts 
Technology are low. Our results indicate that our Maori learners are Achieving 
in line with or above our non-Maori learners. 
 
Based on the data / trend(s) above, our next steps as a department for 2023 
are: 
Continue to focus on the external exams, particularly at Level 1. This will 
however be superseded by our preparation for the new standards at Level 1, 
which will then be taught in 2024. 
 
 
 

 



 

English HOD ANNUAL REPORT 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in improving 
Year Nine and Ten student learning outcomes? 
 
 

Regarding writing, In English we have found that: 
 
For the Writing Unit Standard in the NCEA Level One Literacy co-requisite, 60.3% of Year 

10 ākonga passed the standard by the end of the year (compared to 70.6% for the Reading 

Unit Standard), a figure well above the average pass rate for those involved in the Literacy 

Pilot. However, 39.7% of learners - 159 students, of which 40 identify as Māori - did not 

pass the Writing paper for one or more of these reasons:  

● Absence, or not completing the assessment.  

● Unfamiliarity with the test format. 

● An inability to write for an extended period of time.  

● Not showing ‘sufficient accuracy’ during the assessment in terms of punctuation, 

sentence construction, and tense. 

● Misunderstanding the purpose and audience for a piece of writing, as this dictated 

language choice and tone.  

● Unfamiliarity with certain text types and their conventions.  

● An inability to employ effective proofreading strategies.  

Therefore, explicit teaching and practice of the above will need to take place in 

2023.   

Additional Notes:  

● Marker feedback reported that generally, students who passed the standard were 

able to form, structure, and develop ideas, which in part might be attributable to 

the ‘What, How, Why?’ paragraph approach advocated schoolwide. 

● Looking ahead, students who did not pass the Writing Unit Standard in 2022 have 

the option of re-sitting this assessment in 2023, or attaining NCEA Level One 

Literacy through the current achievement standard / internally assessed unit 

standard pathways within English courses, with support from the college’s Literacy 

Coordinator and Kāhui Ako.     

 

 

 
 

https://docs.google.com/document/d/13K21zZfFMpINU5FhfDzGe0cODwylPb6kmlnd0esBDsY/edit


Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, the English Department has noted the 
following:  
 

NCEA Level One:  
 

● 93.4% of students attained NCEA Level One Literacy using the current internally 
assessed standards, which contrasts the writing results from the NCEA Level One 
Literacy Pilot, where 60.3% passed the examination based assessment.   

● Across the three English courses available, 65% of Māori students received a 
minimum of 14 credits. For other ethnic groups this figure is 79%.  

● 86% of students in the L1ENGA and L1ENGB courses passed all three external 
achievement standards. Compared to national results however, less Merit and 
Excellence grades were awarded.  
   

NCEA Level Two: 
 

● Across the two English courses - L2ENGA and L2ENGB - 60% of Māori learners 
attained a minimum of 14 credits. For other ethnicities this number is 74%.   

● 74% of students in L2ENGA and L2ENGB received NCEA Level Two University 
Entrance Literacy.  

● 85% of students in the above courses passed both external achievement standards. 
This figure however is mitigated by only 16% of students in the L2ENGB course who 
were awarded a Merit, or Excellence grade for the Unfamiliar Text paper.  

 
NCEA Level Three:  
 

● Across the two English courses - L3ENGA and L3ENGB - 33% of Māori ākonga 
achieved a minimum of 14 credits, compared to 66% of other learners.  

● 43% of students in the above courses were awarded a Merit or Excellence mark for 
the Visual Text external achievement standard, compared to 33% nationally.  

● Across the majority of internal and external achievement standards, students in 
L3ENGA received more Merit and Excellence grades compared to national figures. 

● Compared to national results, fewer Merit and Excellence results were given to 
learners for the Unfamiliar Text External Achievement Standard and the Writing 
Portfolio / ‘Connections’ internal achievement standard.   

 
 
 
 
 
 
 
 
 
 
 

The trends we are seeing with respect to Māori student achievement in Levels One, Two 
and Thee are: see above.  

https://docs.google.com/presentation/d/1v9Y6XVPT9V4pkTG771ammFxBvYqJhHb2wYnexq2w-uA/edit#slide=id.g80d755b9ea_0_0


 
Based on the data / trend(s) above, our next steps as a department for 2023 are: 
 

To improve learning outcomes for ākonga by: 
 

● Continuing to prepare learners for the NCEA Level One Literacy co-
requisite. 

● Continuing to trial and when / where appropriate, implementing 
different course design in the junior school (e.g. ‘Design Thinking / cross-
curricular courses).  

● Designing and implementing new ‘fit for purpose’ NCEA Level One 
English courses.  

● Investigating and removing possible systemic barriers to achievement. 
For example, removing entry criteria and ‘streaming’ of senior courses.  

● Continuing to utilise programmes such as Te wheturere to incorporate 
mātauranga māori in all programmes. 

● Investigating and where appropriate, implementing learnings from 
Poutama Pounamu: Rongohia te Hau. 

  
 
   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



ESOL HOD ANNUAL REPORT 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
Goal 2: Student Progress & Achievement - Senior School Review 
 
Evaluation Focus: How effective has using literacy strategies been in 
improving ESOL student outcomes? 
 
 
BACKGROUND: 
 
ESOL classes often include both senior and junior students as these 
students are grouped according to their ability in the use of English 
language across the four modes of speaking, listening, reading and 
writing, and not by age. 
 
In relation to the school-wide focus for 2022, using the literacy strategies 
is particularly important for our ESOL students who will need to be well 
prepared in order to sit and pass the new NCEA literacy requirements.  
This is relevant to ESOL students of all year levels as some may not be 
ready to sit the new literacy standards until they are well into their 
senior years at OTC.  
 
The evaluation focus above was used for both senior and junior students. 
For juniors the literacy strategy evaluation focus was on using “blogging 
as a formative tool”.  The outcomes were that students gained 
confidence and understanding in using a variety of text types with 
accuracy and insight. This has improved their disciplinary literacy, which 
is transferable across all curriculum areas and it will enable them to a 
timely attainment of the new NCEA literacy requirements.  
 
The senior focus was to explicitly teach critical literacy strategies, 
specifically active reading and annotating (predicting, questioning, 
inferencing, analysing and evaluating). Enabling students to identify main 
ideas and details so that they could form their own opinions based on 
evidence and use this skill effectively in both EL and EAP Unit Standards.  
 

 
 

 
How do you know? 
 

This is evidenced in our department’s qualitative data: 
(E.g. Student voice / classroom observations etc.) 
 
Analysis of student voice in our junior ESOL classes shows that students 
enjoyed having more agency over their work, but also enjoyed being able 
to interact with each other through their blog posts. This was a valuable 
way for students to learn more about each other, particularly as students 
with lower language levels often initially struggle to build the confidence 
to interact with others. It grew a sense of connectedness within our 



classroom and ultimately helped students to feel comfortable and 
confident taking risks in their use of both written and spoken language, 
growing their language and literacy skills, which is reflected in our 
results. 
 
Our senior ESOL students shared how much they had enjoyed reading 
articles and focusing on content that was relevant to them, learning 
about belonging, cultural identity, and the challenges that come with 
living in a different culture. They became increasingly confident in sharing 
their stories and their opinions, enabling them to learn from each other 
and develop their skills in critical thinking, analysing and evaluating a 
range of texts. This improvement in their literacy skills is reflected in 
their assessment results and will be valuable to them across all 
curriculum areas and in any tertiary study they choose to undertake. 
 
Analysis of Māori student achievement.. 
 
As we do not teach Maori students in our ESOL classes, our focus is on 
Culturally Responsive Pedagogy which applies to all cultures and 
languages found within our classes.  We are mindful of the importance of 
recognising both cultural diversity and cultural inclusion in teaching & 
learning behaviours, contexts and concepts. We incorporate Te Reo and 
Tikanga into our classroom routines and continually build on ways to 
teach our students more about all aspects of our bicultural nation. 
 
Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that… 

In the use of blogs to develop literacy skills, our junior students gained 
confidence and understanding in using different text types across the 
curriculum, improving their disciplinary literacy, while at the same time 
building a supportive learning community within our classroom. Students 
enjoyed writing and sharing their blog posts, and using different text 
types gave us more scope for topics and contexts that interested, and 
were relevant, to students from varying backgrounds and cultures.  

Our senior students gained skills in critically evaluating texts, identifying 
the main ideas and important details, then forming their own opinions on 
these. The context for learning these skills was relevant to the students’ 
own lives which meant that students were particularly engaged in what 
they were doing, building their literacy skills and confidence quickly. 

 
Summary Statement. 
 
In conclusion, using literacy strategies to improve ESOL students' 
outcomes in a context that is relevant and helpful to our students has 
been beneficial in improving a range of literacy skills for our students. 
The success of our approach has in part been the improvement of 
literacy skills of many of our students, but also in the confidence, 



communication, and increased sense of belonging that our students feel 
in being able to communicate with each other both using their written 
and oral language. We hope that this will help to improve their 
achievement across the curriculum, while also helping them to 
participate in school life to a greater extent. 
 

 
 
 



Mathematics HOD ANNUAL REPORT 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 
 

Department Specific Outcomes / Findings: 
 
In Maths and Statistics we focused on the Numeracy Strategies and largely 
ignored the Literacy aspect with the exception of Maths specific language.  
 
This was because I had approached the bigger departments to ask where the 
teaching of Numeracy would fit into current programmes. With few 
exceptions the response was that there was only limited attention to 
numeracy skills. I therefore realised the lion's share of the responsibility 
would be on the Maths department. 
 
Our junior courses were already well fitted to cover 2 out of 3 aspects of the 
standard and only the “appropriateness of ideas/results” aspect needed 
more emphasis. The correlation between success in the CAA and the PAT 
results at Y9 occurs most obviously at Stanine 5 with 75% of those students 
Achieving Numeracy this way. Greater proportions are achieving above this 
Stanine, so it is our intent to use this as an indication of readiness for the 
CAA. 

 
 
 
This is evidenced in our department’s quantitative data: 
 
Department Data (PAT): 

 
 
 



 
 
 

 
 
 
 
 
 
 
 



 
 
 
 

 
 
  



Goal 2: Student Progress and Achievement - Senior School 
Review After analysis of the 2022 NCEA subject data, the Mathematics 
department identifies (a) significant trend(s) across relevant year levels:  
 
 
When looking at the externally provided data analysis, a few overall trends appear. 
Our success rate with 14+ credits obtained at Level 1 and Level 3 reaches 80% but 
our Level 2 does not (68%). Anecdotally, 2022 was the hardest in terms of 
maintaining student engagement and this has been most acute at Level 2(in the 
senior levels). 
 
At Level 1, an indicative cross courses standard such as AS91032 
(Trigonometry/Measurement) sat by 304 students, shows the pattern of success 
within wider Level 1 courses (please note that the data displayed is from a single 
standard and no claim is made that the patterns are exactly the same across the 
Level, merely that they are similar) :The cohort maintains Achieved+ and Merit + 
rates higher than National and Decile (4-7) rates for most of the last 5 years.

 



 
 
At Level 2, AS91261 (Algebra) is probably the hardest standard in the L2MATH 
course (sat by 128 students), so should show any areas of concern but we are 
attaining better rates of success than National or Decile rates in comparison. This is 
pleasing as it is an external standard therefore less likely to contain any marking 
bias. 

 

 

 



 
Our results in our L2STAT/L2MATS courses show areas for some concern. Below 
shows the performance for AS91264(Inference) which 120 students sat across 
both Stats courses: 
 

 

 



 

 
 
 
 
 
This standard reflects not only 2022 but also our ongoing struggles with L2 
Statistics across the last 3 to 5 years. Staffing experience/expertees 
combined with lower rates of student engagement are the major factors 
here. 
2022 brought us closer to desired norms. 
 
At Level 3, in L3CALC AS91578 (Differentiation) best reflects course 
outcomes. It was sat by 74 students and is an External standard. Clearly 
students are well-provided with opportunities to succeed in this course if 
this is a reflection of the outcomes. 

 



 
 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are: 
At Level 1, The success rates of Maori students are at or above the success rates of 
Maori students Nationally and from Decile (4-7) schools. 
*Note that our Level 1 courses have been basically open entry in the last 3 years, 
even though prerequisites are displayed in subject selection documents. Many 
students without the requisites are allowed to take courses. Aptitude criteria are 
discussed but very few students wishing to partake in a chosen course are actively 
discouraged and none are prevented.  
 
The following graphic once again refers to the Level 1 standard AS91032 
(Trigonometry/Measurement): 
 
 
 

 
 
 



Based on the data / trend(s) above, our next steps as a department for 2023 
are: To focus on the most ‘at risk’ students in the transition to new 
standards. It is clear that most students who continue a path through senior 
subjects receive a good deal in terms of academic outcomes and learning 
experiences. Those who intend to leave after their Level 1 year are the most 
at risk of impacts of changes to assessments.  
 
 

 



Music HOD ANNUAL REPORT 
 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
 

 

The evaluation focus for 2022 has demonstrated that a collaborative literacy 
strategies approach has had a moderate impact on improving Year 10 student 
learning outcomes. 
 

 

 
 

Department Specific Outcomes / Findings: 
 
In Music we have found that some students enjoy esoteric vocabulary as it 
gives them personal understanding and an element of control over the 
subject. Through teaching, and encouraging the formal use of music 
vocabulary some students are able to gain a greater understanding of the 
subject as it allows them to build upon established ideas. An example of this 
is when talking about structure; intro, verse, chorus, pre-chorus, bridge, a 
student can go on to talk about timbre and instrumentation, dynamics, and 
harmony as these elements can be applied to different sections of the song. 
As with all concepts, different students handle the vocabulary in different 
ways. When practical skills are retroactively introduced as theoretical 
concepts the student can then understand these skills as being transferable 
between instruments which only serves to strengthen their musical 
understanding and allow for higher level thinking and problem solving. 
 
 
This is evidenced in our department’s quantitative data: 
 
We have seen a steady increase in achievement in the Group Performance 
assessment which requires junior students to play music as a member of a 
group. These students are now able to build a musical map to follow and 
essentially create their own contours on that map based on their level of 
ability/enthusiasm. 
 
 
 
This is evidenced in our department’s qualitative data: 
 
What we now observe on a daily basis in Junior music is collaborative 
planning and preparation due to increased music vocabulary and the ability 
to communicate well as members of a group. The following diagram is a 
typical example of what we would see written up by students which 
demonstrates an understanding of timbre, structure, and dynamics and this 
is created collaboratively by the group with strengths and abilities in mind. 
 



Our analysis of Māori student achievement in Years 9 and 10 has found that 
Māori students are participating in, enjoying, and learning at the same rate as 
others in the classroom. I would put this down to the fact that there is a 
large amount of student-led learning in the classroom as well as 
collaborative work which appeals to young learners as it allows them to play 
a role which either works to their strengths or challenges them to attempt 
new tasks. 
 
 
Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that teachers are enjoying the 
independence that students gain from developing their subject-specific 
vocabulary and sharing their skills as a member of a group.  
 
 
Summary Statement. 
 
In conclusion, by teaching subject-specific vocabulary and relating this to the 
practical skills which are taught in class (or pre-existing), students are able to 
apply their skills to a range of different musical contexts with a range of 
different people as well as further developing these skills in both group and 
individual contexts., 
 

 
 
  



Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

Level 1.  
 
Positives: The success rate in all but 1 standard (external) is above the 
national average Higher pass rate and higher for the course number of M and 
E grades than national comparison groups. 
Negatives: High fail rate in 1 external standard. 
Expected: High fail rate in aforementioned external standard. Higher grades in 
the internal standards than the external standards. Asian boys are leading 
the class in Excellence endorsements. Girls are gaining a higher percentage 
of endorsements than boys. 
 
 
Level 2:  
 
Positives: The success rate in all but 2 standards (1 external and 1 internal) is 
at or above the national mean. Higher pass rate for the course, and higher 
number of M and E grades than national comparison groups. Boys and Girls 
are both endorsing the course at the same rate 
Negatives: High fail rate (20%) in 1 internal standard. 
Expected: Higher grades in the internal standards than the external 
standards. 
Unexpected: For 20% (2 students) to be considered a high fail rate. No 
excellence endorsements.  
 
Level 3:  
 
Positives: The success rate in all standards are at or above the national 
mean. Higher pass rate for the course, and higher number of M and E grades 
than national comparison groups. External M and E results, and internal M 
and E results above the national average. Boys are endorsed with Merit at a 
higher rate than girls. Boys and Girls are endorsing Excellence at an equal 
rate. 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are: 
 
Level 1 
 
Māori are achieving success as well as a higher percentage of M and E grades 
when compared to the national comparison groups. No Māori students 
gained excellence in the external standards and the fail rate in external 
standards was higher than the national average for Māori students, however, 
33% of Māori gained an M in one external standard which led to an 
endorsement with M for 33% of Māori students.. The Māori M and E rate for 
internals was 61%, well above the national average of 31%.  
 
 
 
 



Level 2 
 
Māori are achieving success as well as a higher percentage of M and E grades 
when compared to the national comparison groups. No Māori students 
passed the external standard, and as a result no Māori students endorsed 
the course. Māori at Õtūmoetai College gained a higher number of M and E 
students than the National Māori in all but 2 standards. 
 
Level 3 
 
Māori are achieving success as well as a higher percentage of M and E grades 
when compared to the national comparison groups. 100% of Māori students 
gained Merit in their external assessments. All Māori enrolled in the external 
standard gained a Merit endorsement for the course. Māori achieved success 
above the national average in all but 1 standard (91416 Solo Performance). 
 
 
 
Based on the data / trend(s) above, our next steps as a department for 2023 
are:  
 
To communicate with the families of students who have fallen behind after 
the first term, and plan an intervention which will not only help them to 
realise their potential but will also help them gain the required number of 
credits to pass the course.  
 
 To continue offering a course which allows all students the opportunity to 
become better musicians, as well as assisting students in gaining the 
requisite number of credits to pass, or endorse, the course.  
 
 
 
 

 



Physical Education and Health HOD ANNUAL REPORT

Goal 1: Junior School Review 2022 Evaluation Focus

How e�ective has a collaborative approach to using literacy strategies been in
improving Year Nine and Ten student learning outcomes?

The evaluation focus for 2022 has demonstrated that a collaborative literacy
strategies approach has contributed to improving Year 10 student learning
outcomes.

Department Specific Outcomes / Findings:

In the Physical Education department we have found that the implementation
of Literacy and Numeracy strategies could contribute to an increase in the
students ‘connection to Literacy and Numeracy application. To do this, the
students need to build their understanding of what Literacy requirements are
for each specific subject. In Physical Education this includes the use of
specific vocabulary (kupu of terms), and when required, the use of Te Reo
incorporated into their responses, plus the ability to reflect or describe what
movement/exercise/activity can do to us, how it a�ects us and why it is
important. The What How Why requirements were delivered during the year
as part of the evaluation focus. Most units of study do not require written or
Literacy responses as they are performance based, therefore it is challenging
to present Literacy data as evidence of improvements in students application
of these strategies. Implementation of Literacy tasks were connected
predominately to the Health Promotion unit at Year 10, however sta� that had
already completed this unit were encouraged to trial other Literacy and/or
Numeracy resources where it was possible. We believe we have contributed
to the overall goal of implementing Literacy and Numeracy. Literacy and
Numeracy pilot results for Otumoetai College Year 10 students provides
evidence of our involvement in this process.

The use of Literacy and Numeracy resources was our department's e�ort to
improve students' understanding of vocabulary and written responses, as well
as understanding where numeracy fits into our subject. The department
created some extra resources (e.g. What How Why, measurement worksheets)
that students could engage with to help build up their learning of Literacy
and Numeracy thinking. It is challenging to accurately quantify the impact
that these steps have had. Our department was focused on contributing to
the overall delivery of Numeracy and Literacy. However, we may not be able
to provide data specific achievement in this subject, that could be used as
evidence, to show student outcomes have been directly impacted by the
strategies delivered through this department. Our department believes that
the Literacy and Numeracy results for this College in the trial tests is the data
that best represents our engagement with the evaluation focus. We believe
we have made a contribution to improving student outcomes and this is
evident in these results.



Qualitative data is more likely to show how students in our department feel
about the implementation of Literacy and Numeracy strategies in this
subject. Student surveys can be used to obtain some feedback from each
class, which provides some insight to their learning. It is important to note
that our contribution to literacy and numeracy was embedded in a specific
unit. A range of Literacy resources were created including using WHW
questioning, a kupu of vocabulary terms, specific terminology etc. Although
specific feedback from students about our implementation WHW or the
numeracy resources we used, or the pedagogy used to deliver Literacy and
numeracy education was not surveyed directly, we believe we have helped
move students' understanding and application along that pathway.. The
holistic nature of Physical Education means our primary focus is on the well
being of our tamariki/akonga. Our goal is to engage students to be active,
improve their Hauora, learn from their interactions with others and develop
an environment that is supportive and safe. In most occasions, the learning
takes place without the use of reading comprehension, written responses and
mathematical calculations. The inclusion of some of these strategies was an
“add on” to our curriculum and therefore forms merely a part of the students'
education. Due to the nature of our assessments (as noted previously) and
the style of learning (through participation), it would be unlikely that any data
presented would hold significant weight when analysed for reliability or
validity of Literacy or Numeracy specifically. Therefore qualitative data is likely
to be a representation of the practical experience. This does not rule out the
use of qualitative data in the future, but it is likely that the data will be used
to make an inference about the students' learning experiences.

Our analysis of Māori student achievement in Years 9 and 10 has found…:
Maori achievement at Year 10 can be calculated by examining the top 10% (n
= 40 students) - from this 8 students out of 40 were Maori. eg 20%. This data
does show that Maori are fairly represented in the highest level of
achievement at year 10 in this subject. The bottom 10% also shows a similar
representation of Maori students (n8 out 40) eg 20% were Maori. At Year 9 the
number of Maori students represented in the top 10% was 10% of the overall
Year 9 cohort. I do not know what percentage of the Year 9 cohort is
considered as Maori, which is important if we want to understand if Maori are
disproportionately a�ected with their learning and achievement outcomes.

Analysis of teachers' reflections on their practice (as reflected in the
Professional Growth Cycle) indicated that…
Connections to the school wide goals and the evaluation focus were evident
in the Professional Growth Cycle. All sta� were able to complete the
Professional Growth Cycle and meet the criteria of the Professional
standards. The following is some of the ways these links formed -
Professional learnings (eg PLD that sta� completed during 2022 that was
around Literacy and Numeracy) Professional Relationship through
collaboration of ideas and the discussions in department meetings. The



design and building of new resources specifically for Literacy and Numeracy
helped sta� make links to the Design for Learning Professional standard. This
is not a definitive list of connections sta� created.

Summary Statement.

In conclusion…the Health and Physical Education department has contributed
to the Literacy and Numeracy pedagogical approach to help achieve the
school wide goal and the evaluation focus for 2022. Maori students are not
disproportionately under achieving or over achieving in this subject area.
There is equity in the learning opportunities for all students. Sta� are engaged
in the Professional Growth Cycle and worked towards the school wide goals
and the evaluation focus.



Goal 2: Student Progress and Achievement - Senior School Review
2022

After analysis of the 2022 NCEA subject data, Health and Physical Education
identifies (a) significant trend(s) across relevant year levels:

2022 was a year that the Covid impacts had the most direct a�ect on student
learning. The disruptions created by Covid resulted in higher than normal
absenteeism and hybrid learning and teaching environments. A comparison of
results from 2021 to 2022 shows increases in student outcomes. The trend that is
most evident is a slight increase in all subject areas for students who attempted to
gain 14+ credits. Level 2 and 3 Physical Education, and Level 1 and 2 Health had a
slight improvement with student outcomes for those who attempted and achieved
14+ NCEA credits. The only result that went against this trend was Health Level 3 and
Physical Education Level 1 which outcomes decreased slightly when compared to
2021 results.
These results are quite similar to previous years. There has been a fairly consistent
level of achievement in the Physical Education and Health courses. At times, there
are slight gains or losses but this is often a reflection of student engagement in
standards, rather than teaching or assessment delivery.
When considering overall (Maori and Non Maori) NCEA achievement levels of
students that gained 14+ credits in Physical Education subjects ( Sport Science and
Outdoor Education) the data shows at all levels there is still significantly high
achievement rates eg 83% at level 3, 77% at Level 2 and 88% at Level 1. In regards to
Health Education data, the same applies to 14+ credit achievement levels - the
results are equally strong eg. 80% at Level 1, 80% at Level 2 with a drop to 64%
achievement rate at Level 3 Health.
Considering the impact of absenteeism, covid illness, and hybrid learning on
students and sta� this year it could be argued that this is an unexpected outcome
for the College.

The trends we are seeing with respect to Māori student achievement in
Levels 1, 2 and 3 are:
According to the data presented 5 out of 11 Maori students in Level 3 Health
sat and gained 14+ Level 3 credits. This is an achievement rate of 45%.
Compared to 2021 this is a slight dip in achievement levels. More importantly
it is significantly below the overall Level 3 Health Non Maori achievement rate
of 64%. There is a similar Maori achievement rate with Health at Level 1. 50%
of Maori students achieved 14+ credits eg. (4 out of 8 sat and gained the 14+
credits). If two more students at Level 1 had gained 14+ credits the
achievement rate would be 75%, which would be more inline with other
school wide achievement levels. The impact one or two students can have
on the data should not be disregarded. With a more detailed breakdown,
person by person, there would be more insightful discussion explaining why
Maori achievement rate is where it is, in Level 1 Health.
At Level 2 Health, the achievement rate for Maori was 100% ( 3 out of 3). This
is a pleasing outcome.
In Physical Education at Level 3 - a 71% achievement rate (20 out of 28
students) for Maori students that sat and gained 14+ credits.. This is below
the overall Non Maori achievement rate of 83% at Level 3. At Level 2 Physical
Education, the achievement rate is 59% for Maori (10 out of 17) and at Level 1



Physical Education, the achievement rate of 14+ credits for Maori is 74% (14
out 19). Again, the achievement rate percentage is significantly a�ected when
1 or 2 Maori students grades “dip” or do not complete the standard.
It is worthy of note that Maori in this subject are fairly better than Maori in
other schools in the same subject.
The question as to why Maori students are not achieving at a similar level as
Non Maori remains as the challenge for us in the teaching profession. It is a
complex multi-faceted issue which does not have a solution solely in the
curriculum, or in the pedagogy or in the relationships with the school. It
requires going further a feild for each individual, helping them to make
connections with the value of each assessment in their life.

Based on the data / trend(s) above, our next steps as a department for 2023
are:

From the data gained in 2022 we can show that achievement rates for Maori will
continue to be a focus for 2023. Sta� will be directed to make connections with
each Maori student, follow up on how the learning is shaping for them and work with
each student. More importantly, we need to keep our Maori students engaged in the
learning process all the way through to the assessment completion. The results are
often negatively impacted if Maori students do not submit or attend the final
assessments. The disruption over the past few years has put a strain on how the
classroom work is delivered and there have been significant changes to how
educational material is implemented. Students have had to show more
independence and be more self reliant when the Hybrid system was introduced. This
benefited students who were more responsible and had the ability to work easily at
home. This is not the case for all learners.

Our department will continue to be engaged and involved in the PLD that specifically
focuses on Maori achievement - Te Rongohia te hau could benefit sta� who are
seeking a more in depth understanding of what's happening and what to do next.

As for the results for Non Maori, we will continue to work here as well. In general
terms, the students in our subject areas have achieved consistently over the past
years but this is not without its own challenges. The number of students enrolled in
this subject has grown and new sta� that were not familiar to our programs were
asked to step up and take over the teaching. This has an impact on the style of
delivery, continuity and expectations, and the relationships between teachers and
students. Some of this may have been an external influence on the outcomes for
students. In 2023, we have a much more settled workforce.



Resistant Materials Technology / DVC HOD ANNUAL REPORT  
 

Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 

 
The evaluation focus for 2022 has demonstrated that a collaborative literacy 
strategies approach had a moderate impact on improving Year 10 student 
learning outcomes. 
 

 
 
Department Specific Outcomes / Findings: 
 

● In Technology we have found that whether the students were carrying 
out their design portfolio work in either a digital format using chrome 
books, or the paper workbook version, there are students who have 
excellent literacy skills, as well as some students who are very reluctant 
to carry out the expectations set for evaluation in their project design 
work.  

- Certainly, some teachers preferred the use of a digital workbook, and the 
chrome book camera’s facility to take images of their individual practical 
work could be visually effective as to recording images of the completed 
prototype.  

- Other teachers of junior technology, using the Paper workbooks for 
delivering the design process and evaluation steps to students, preferred 
these as they regarded them as easier to use, both for students and 
staff.  

● Each have their merits over the other, and my own feeling is that over 
the next few years there will be greater acceptance of using a digital 
format.  

- Either way, students will still require the use of a pencil to allow them to 
create design ideas from which to focus design notes for the ongoing 
evaluation leading towards making their prototypes.  

 
 
 

 
● Feedback from the staff has shown that especially in year 9 and 10, the 

literacy tasks were not well received by all of the students in these, very 
mixed ability, practical classes.  

- Most students were very capable of recording their ideas as they 
completed the various stages of the design process.  



- In year 10, where the option subject of Electronics begins, and also to 
some extent in DVC(Graphics), there is a much higher level of capability 
overall in regards to literacy than the other Wood and Metal based 
subject options.  

 
This is evidenced in our department’s qualitative data: 
(E.g. Student voice / classroom observations etc.) 
 

● We are always on the look out for the introduction of new project briefs 
and if they prove to make improvements or allow for more success with 
student learning, then they are adopted and trialled.  

● One such example is that of our Year 9 Design and visual communication 
classes, where the introduction of the “Ice cream cart for the Beach” 
design brief has allowed for more literacy analysis of the research images 
of existing products, as well as greater self-evaluation of the students’ 
own concepts and idea development. Essentially an outcome allowing for 
more scope.  

 
 
Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that they are keen to trial new initiatives 
towards the aim of improving literacy and numeracy at the junior level.  
 

Summary Statement. 
 

● It is my feeling that overall, we are not seeing any dramatic improvement 
in the standard of literacy and numeracy in the incoming year 9 group in 
our subject area. Most of the students are proving to be very capable, 
however, there is an alarming number of students who at the age of 13, 
still cannot recognise 15mm on a ruler for example, and more than a few 
who lack confidence in their ability to analyse an image and write their 
thoughts about it.  

 
 

Goal 2: Student Progress and Achievement - Senior School Review 2022 
 
After analysis of the 2022 NCEA subject data, [DEPARTMENT NAME] identifies 
(a) significant trend(s) across relevant year levels:  
 

● From the data supplied and reflected upon by the individual teachers, 
these were the Electronics, Level 2 and 3 Tech Wood, and Unit Standard 
Technology courses were performing at a very positive level.  

● However, there were many courses where there were a lot of Achieved 
grades where there is potentially room for improvements. The teachers 
concerned were all aware of the need to raise the success grades to 
Merits and Excellences. This has required some alterations to the topics 



and timing of the assessment milestones for 2023 and also the emphasis 
within the teaching of the various learning activities.  
EG: In level one TDVC, there needs to be more thorough teaching of the 
drawing skills needed to meet the criteria of the higher grades.  

● As is usually the case, where there were combined senior level classes, 
the cohort number was so small that comparison results were all too 
easily skewed and so difficult to see a reliable trend.  

The trends we are seeing with respect to Māori student achievement in Levels 
1, 2 and 3 are: 
Anecdotally, in line with non-Maori students in these mixed ability classes, 
however, I will be following up on how to access this data and how it can be 
extracted from the assessment breakdowns.   
 
 

Based on the data / trend(s) above, our next steps as a department for 2023 
are: 

● To focus more on getting the students from Achievement levels 
and through to the skills sets required to be demonstrated for 
Merits and Excellences.  

● To involve our year 10 students especially, with a greater 
understanding of the properties of Materials and sustainability 
decisions, as these are signalled to be a large part of the incoming 
level One achievement standards.  

● Our inroads to the concept of Matauranga Maori with our year 10 
and 11 students in various classes is going well, but it is proving to 
be a very difficult Big Idea to translate into everyday teaching. 
Hopefully the upcoming curriculum Jumbo day will help to unlock 
some of the confusion that exists nationally around this. There has 
been virtually no guidance around this in useable example form, so 
we are just experimenting to be prepared for what lies ahead.  

● We will continue to pursue greater literacy success at all levels. 
● Junior Numeracy is a great concern to us, as we see everyday 

examples of students being woefully inadequate in their measuring 
skills. Basically, being unable to read a ruler.  

 

 

 

 



Science HOD ANNUAL REPORT 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
How do you know? 
 

Summary Statement. 
 
Science: Thinking With Evidence (Yr 10 Average Scale Score - 60.5)                
Targeted mean score for Year 10 (ALL) by EoY 2023: (59.3 + 1.2 acceleration) - 
60.5 Average Scale Score 
Targeted mean score for Year 10 (Māori) by EoY 2023: (58.1 + 2.4 acceleration) 
- 60.5 Average Scale Score 
 
 

 
 
Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, Scienceidentifies (a) significant 
trend(s) across relevant year levels:  
 
Positives / Science L2 and L3 Credits Per Student on Level 2 and Level 3 
School Roll trended upward in 2022 compared to the previous three years. 
Also our results were better than other decile 7 schools for both Level 2 and 
Level 3. 
 
Minuses / Science L1 Credits Per Student on Level 1 School Roll trended 
downward for 2022 compared to 2021, yet still much better than 2020. Our 
results were very similar to other decile 7 schools. 
 
 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are: 
 
Science L1 Credits Per Maori on Level 1,2,3 School Roll trends downwards and 
is less than the National Average in all three year groups. 
 
 
 
Based on the data / trend(s) above, our next steps as a department for 2023 
are:  
 

1. A focus on mātauranga Māori. We will explore how to integrate Māori 
worldview and traditional knowledge into science education. Whakapiki 
whakaaro is a Māori term that translates to "to raise consciousness or 
to stimulate thought". In the context of science education, we will plan 
a teaching approach that seeks to engage and empower students by 



encouraging them to think critically and actively participate in their 
learning. Whakapiki whakaaro recognizes the important role that 
culture and context play in learning, and seeks to create an inclusive 
and engaging learning environment that supports students to develop 
their scientific understanding and skills. We will incorporate more 
hands-on practical investigations, as student and whānau voice 
indicates this is wanted by our community. 

2. We are going to offer an additional internal opportunity (Physics 1.1) for 
our year 11 Science cohort so that students are more likely to 
successfully gain the 14 credits required to pass this course. 

 
 

 



Social Science HOD ANNUAL REPORT FOR 2022 
 

 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 

 

The evaluation focus for 2022 has demonstrated that a collaborative literacy 
strategies approach has significantly improved Year 10 student learning 
outcomes. 
 

 
 

Department Specific Outcomes / Findings: 
 
In Social Science we have found: 
 
In year 9 of 448 students: 

● 86% of students were work at or above curriculum level 5 
● of the 13% (62) students who gained a ‘Working towards’ grade in the 

End of Year CAT (essay), most were at the required level in other 
writing tasks throughout the year.  

● Only 18 students consistently did not achieve all year 
 
In year 10 cohort of 469 students: 

● 84% of students were work at or above curriculum level 5 
● of the 16% (76) students who gained a ‘Working towards’ grade in the 

End of Year CAT (essay), most were at the required level in other 
writing tasks throughout the year.  

● Only 19 students consistently did not achieve all year 
 
This is evidenced in our department’s qualitative data: 
(E.g. Student voice / classroom observations etc.) 
 
Student voice:  

● A large number of students commented that using Writer’s Toolbox 
with the feedback button and scaffolded structure made them feel 
much more confident to begin writing and to edit and improve the 
quality of their writing. Having this tool available meant that they could 
get help even when the Teacher was busy helping other students.  

● Many students commented that the What, how and why approach to 
paragraph writing made it much clearer, easier to remember when it 
came to developing their ideas within a paragraph and meant that 
students felt empowered to achieve success. 

Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that… 
 

● The entire Social Science department appreciated the collaborative 
approach towards the Department goal. The focus on one shared 
strategy (W,H,W) allowed for shared expertise and resource creation. 



The teaching and learning process therefore became deeply 
embedded for both staff and students over an extended period of 
time, resulting in positive change for student outcomes with their 
thinking and writing.  

Summary Statement. 

In conclusion, the deliberate and explicit use of a learning strategy that was 
collaboratively implemented by the whole department was able to make a 
positive shift in student outcomes.  



Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, the Social Science Department 
identifies the following significant trends across relevant year levels:  
 

● Across all Social Sciences, results were at or usually well above 
National and Decile results. Many senior subjects enjoyed pass rates of 
over 80% in both Internal and External standards. 

● There were 3 Scholarships gained in Classical Studies, History and 
Geography. 

● Standards with higher rates of non-achievement (or non-submission 
or absence) were either during Term 1 when there was significant 
disruption due to Covid and hybrid-learning or at the end of the year 
when students had determined they had the required credits and 
opted not to sit or complete standards at that time. 

 
2022 Academic year NCEA Results - TIC reflection 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are: 

● With the exception of Tourism and Sociology, few Māori students are 
studying the other Senior Social Sciences at L2 and L3. However, those 
Māori students who do take Social Sciences achieve higher than the 
National average, but still lower than non-Māori students in many 
cases. 

 
Based on the data / trend(s) above, our next steps as a department for 2023 
are:  

● Prepare for NCEA Level 1 changes, constructing courses that will 
engage and connect with our current learners. 

● Review courses to further include opportunities for mātauranga Māori 
therefore ensuring mana ōrite which will result in equal status for 
Māori and non-Māori world-views. 

 
 

 

https://docs.google.com/document/d/1PXoK2zEYKre2vCVo5-QDqNThXRh7WtTSdKo0b5cB6Gw/edit?usp=sharing


Soft Materials HOD ANNUAL REPORT 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 

 

The evaluation focus for 2022 has demonstrated that a collaborative literacy 
strategies approach has had a moderate impact on improving Year 10 student 
learning outcomes in Soft Materials and Processing Technologies. 
 

 

 

Department Specific Outcomes / Findings: 
 
In Soft Materials and Processing Technologies we have found that students' 
expectations of a highly practical subject are somewhat misaligned with the 
reality that for students to succeed, they must not only have good practical 
skills, but they must also be able to think critically, record their thinking, 
investigate, and record their findings.  From there, they need to draw 
meaningful conclusions to identify their next steps and produce a refined, 
quality outcome. 
 
While sentence structure was not a particular focus for us, we felt that using 
the same ‘What|How|Why’ model to teach deeper thinking was a targeted 
approach of embedding the strategies that are already taught across other 
learning areas, as well as extending them to align with Technological thinking.  
The aim was for students to not only benefit from the familiarity of the 
W|H|W model, including visual consistency in colours and styles, but also to 
help them to identify that learning does not happen in silos, and that when 
deep learning occurs it can draw on knowledge and understanding from a 
range of learning experiences, regardless of context. 
 
The implementation of the What How Why model has meant our learners are 
able to not only present a basic idea or piece of evidence, but they are 
beginning to show some deeper understanding as to why this is important 
within the context of their learning.  We are still in the beginning stages but 
already we have seen students present clearer ideas and explanations.  
Learners' ability to share their ideas and their reasoning is vital in the 
implementation of the Understand, Know, Do focus of the curriculum refresh 
where knowledge and capabilities are woven together. 
 
STUDENT VOICE AND TEACHER REFLECTION 
When students were asked about the use of the W|H|W model in Food and 
Soft Materials these were some of their responses: 

● We are learning how to write what how why sentence cause it helps us 
to elaborate and write detailed sentences 



● It’s quite familiar.  We use it a lot in Social Studies, English has one 
that’s a bit different but it’s kinda the same 

● Yeah we’ve done it before in English and Social Studies - it’s not new. 
● we haven’t done much of it in food but we do it in other subjects. Do 

you know why we do it - why it’s important? - It shows our 
understanding of a topic and that we understand what we are learning 
about. 

When discussing with students what they thought of the use of the What 
How Why tool they had positive feedback.  They could easily identify that this 
is the tool that has been used in Social Science and similar to English.  
Students felt they needed minimal instruction before leaping into a task 
using this model as it was already familiar to them.  This also created 
confidence, particularly in our Māori learners. The structure of the tool and 
prompts to initiate thinking were a starting point that many felt was 
important. Ākonga were more comfortable to back themselves and have a 
go, rather than hesitate on the unknown - this is an important concept in 
Technology, as ākonga generally take bigger design risks in their learning 
when confidence is higher. 
Teachers also noticed ākonga were able to quite quickly give a deeper 
answer beyond a standard ‘identify’ response. We attribute this to them 
beginning to understand the ‘why’ aspect of their content more explicitly. 
Teachers were also able to determine that this relatively simple, yet effective 
tool was valuable for ākonga Māori in particular, as many demonstrated ideas 
and understanding in a clear and concise way, and began to extend their 
thinking independently. 
This was an initial introduction of the W|H|W tool into Food and Soft 
Materials Technology.  We are excited for the possibilities and next steps, as 
teachers continue to develop more resources and focussed learning activities 
for use across our learning area. 
 
Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that: 

● The paragraphs written were great!  Some were more in depth than 
others - but they all showed their understanding and ability to identify, 
explain and discuss what they were working on, how they were going 
about it and what their reasoning was.  

● Teaching an evaluation using what, how, why was a bit of a brain shift 
for me. Though having more structure around the evaluation paragraph 
and having the links with other subjects has made it easier.   

● My Yr 9 classes are easily able to adjust to using W|H|W in any format 
that I have used with them, and by scaffolding and verbally/using the 
board to go over what they have done, it meant they were all able to 
succeed. 

Overall, teacher confidence grew after the use of W|H|W as they felt they 
were quickly able to get quality answers from ākonga and encourage them to 



dig deeper to extend their thinking.  This is a great step towards extending 
their writing capabilities.  Showing the expansion and reasoning of ideas will 
be a particular focus moving forward as this is what needs to be developed 
for learners to succeed and grow through the U|K|D framing of the curriculum 
refresh. 
 
SUMMARY AND NEXT STEPS 
In conclusion, we have started to identify which strategies are more 
successful than others.  We still have more work to do around the specific 
teaching of writing and the use of technical language across our Year 10 and 
11 classes to ensure we are ready for full implementation of RAS products in 
2024. 
We are working with Vicky Jeffares from the Kahui Ako in 2023 to develop 
further strategies for not only writing, but to help encourage students to 
record the ‘right’ information when gathering evidence.  Being able to identify 
key information and extract what is needed from the ‘noise and clutter’ is 
central to unpacking and extending ideas in a concise manner. 
 

 
 
  



Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, Soft Materials and Processing 
Technology identifies the following: 
 
Unit Standard Courses: 
L1/2/3 Hospitality - 100% pass rate for all students entered into standards.  
Worth noting - we do have a drop off in numbers as students leave school 
etc throughout the year.  However, there are also those who opt out of 
assessments for a variety of reasons. We are continuing to focus on this 
aspect of assessment trend and the introduction of the integrated Hospitality 
assessment day in term 3 of 2022 was a success.  Students worked together 
to run a mini cafe event for staff, offering takeaway coffee and baked goods 
throughout the day as well as two lunch sittings in our ‘bespoke’ restaurant.  
While this was a success, the uptake from staff was not as high as 
anticipated which was a little disappointing for students as they had a more 
limited opportunity to showcase their skills.  More work will be done in 2023 
to increase staff participation, thus increasing the pressure on students to 
perform in a more fast paced and realistic environment.  
 
L2 Cafe Operations was a new course for 2022 and was deemed to 
generally be a success, overall.  Unfortunately, three students opted out of 
the assessments at the end of the year which was disappointing.  Even 
though they had participated in the practical assessment opportunities, these 
students chose not to complete the final written aspects of the assessments 
and therefore, were not eligible for the credits.  With assessment being 
integrated this meant that the assessment workload was reduced for both 
ākonga and kaiako.  However, this also meant that the majority of the credits 
were assessed at the end of their academic year - both a positive and 
negative point to be managed going forward. 
 
Unfortunately, these trends are common in our industry based courses so 
rectifying this remains a continued focus for us.  The integrated assessment 
event did allow for more students to succeed in more standards, as the 
evidence was naturally occurring throughout the day.  Overall, we believe this 
was a successful initiative, but for 2023 we will trial two assessment days, 
with the additional day in term two aiming to capture the learning of more 
ākonga earlier in the year - particularly for those who leave school for 
midyear polytech intakes, or to pursue employment pathways. 
 
Achievement standard courses: 
 
Food and Soft Materials Technology which are our portfolio based learning 
courses continue to have good outcomes for ākonga.  At Level 2 and 3 these 
do tend to be students who have taken these subjects the previous year, so 
they are building on their knowledge and understanding.  This is evident in 
the pass rates of achievement standards.  Across the board, the vast 
majority of our portfolio based learners continue to perform at or above the 
national average, which we are very proud of.  While we had a low number of 
Māori students in these particular classes for 2022, the majority were also in 
line with the at or above trends. 



At level one the numbers are somewhat less encouraging and while there is 
still a large number of successful learners, we continue to focus on those 
who are not yet achieving. In L1 Food and L1 Soft Materials it is pleasing to 
see our Māori students achieving well, although we still have work to do 
around engagement of the whole cohort to ensure success for all learners 
where possible.  With our participation in the NCEA pilot for Materials and 
Processing Technology for 2023, we are hopeful that the overhaul in teaching 
and learning as well as the change in achievement standards, students may 
find the assessment program more engaging and achievable.  Work for this is 
on-going and the outcomes will be reviewed at the end of 2023. 
 
Fashion and Design - This course is made up of individual units of learning, 
suited more for those who have not participated in portfolio courses prior, or 
struggled with the written and theoretical aspect.  This is more of a practical 
learning pathway - although it does still require writing for evidence 
gathering, explanation and analysis.  As expected, we have a range of 
outcomes of this course at Level 2 and Level 3, but overall, a reasonably 
good spread of results. Continued focus on writing across all classes should 
help to underpin the knowledge needed for the growth and success of our 
learners, looking to the future. 
 
TRENDS IN MĀORI ACHIEVEMENT 
 
While we have a reasonably good achievement rate for our Māori learners, 
there were a number who opted out of assessments, particularly in unit 
standard based courses - even if they had participated in the learning 
activities and demonstrated a good understanding of the concepts.  This is 
an aspect of assessment we are continuing to work hard to improve across 
our learning area, but particularly for our Māori learners, and we have begun 
to address these issues through the altered assessment timetables in unit 
standard courses.  The plan was to assess earlier (term 3 rather than 4), 
where possible, aiming to better credential student learning in real time.  The 
integrated assessment day was also useful for students to collaborate and 
demonstrate their own knowledge and skills in an authentic context.  
However, with this being at the end of term 3 we feel we may have missed 
opportunities with some learners.  To address this concern, an additional day 
in term 2, 2023 should further this opportunity. 
 
In achievement standard courses, ākonga Māori continue to achieve well, 
particularly in portfolio classes where they generally tend to follow pathways 
through level 1, 2 3 and build on their learning, year on year.  This trend is 
inline with pākehā students (at or above national averages) which is great to 
see.  This will continue to be an on-going focus within our learning area to 
increase the outcomes for ākonga across the board. 
 
SUMMARY AND NEXT STEPS 
 
In 2023 we will have a continued focus on Māori learners and their 
participation in all standards that are available to them, where teaching and 
learning has taken place.  The increased use of local authentic contexts and 
of more mātauranga Māori will also be a focus to engage and situate student 
learning in a broader, more relevant domain. 



Where students leave school before the end of year 13, or part way through 
an academic year we will endeavour to discuss with them where they are 
going and why they are leaving - are they going on to meaningful pathways, 
whether that be further study or employment.  There will also be more focus 
on ensuring students have completed as much of the assessment as they 
can for the relevant course(s), prior to their departure. 
Work with NZQA and the MoE for the pilot of Level 1 Materials and Processing 
Technology is a big driver of teacher development and regeneration of 
programs across our learning area in 2023.  The learning from this pilot is 
already positively influencing decision making across all courses, at all year 
levels.  Pulling this together, along with the work around generating and 
extending ideas, the increased use of technical language to present an 
argument, and give sound reasoning through writing (W|H|W) we feel will give 
the students the best opportunities we can to succeed to the best of their 
abilities.  There are exciting times ahead for education in Aotearoa and we 
are proud to play a small part in leading that change. 
 
 

 



Spanish HOD ANNUAL REPORT 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 

 

In brief, not much progress was made in 2022. In 2023 plans are underway to 
create specific writing units for Years 9 and 10. These units will require students 
to produce a paragraph/paragraphs using the ‘what, how, why’ model. More 
detail is given below: 
 
In Spanish, at NCEA Level 1, students need to be at level 6 of the NZC Spanish 
Curriculum in order to achieve. Generally, by the end of Year 10 students are 
at level 4-5 of the curriculum. It is not really until level 6 that students begin 
to be capable of producing ‘what, how, why’ paragraphs in the target language. 
Hence, it is best to do this in English through the cultural strand of the 
curriculum. Due to time constraints, a maximum of 1-2 weeks can be given to 
this. 
 
In 2022, students were encouraged to use ‘what, how, why,’ when reaching a 
conclusion in their collaborative, cultural inquiry projects. However, during the 
4-5 lessons afforded to the project most students spent more time gathering 
information, and making presentations aesthetically pleasing, instead of 
concentrating on writing strong summaries of their findings.  
 
The aim of the project was for students to compare 1-2 aspects of an Hispanic 
culture with their own and explain ‘why’ they thought it might be different, or 
similar. Groups that did this well gained Excellence. Results evidence that more 
often than not, students were unable to do this. 
 
Student voice indicated two main hindrances to being able to arrive at the 
‘why’ for their projects: 
 

(1) There was too much they didn’t know to start with i.e. they had to spend 
too much time searching for the information, before arriving at a 
conclusion. 

(2) Confusion around how to put together a ‘what, how, why,’ paragraph, 
about their chosen cultural aspect.  

 
In light of these findings, in 2023 we have set time aside to design topic packs 
for 5-6 cultural aspects e.g. daily routine, ceremonies, festivities, traditional 
food. These will include the following: 
 

(a) A brief outline of the main points of the topic with links to websites 
where more specific information can be found. 

(b) Information about this cultural aspect in Te Ao Maori.  
 

 By eliminating much of research time and helping students be more focussed, 
while still having choice there is more time to specifically teach and more 



importantly guide students. Furthermore, having a set list of topics means that 
kaiako are more confident in their own understanding of the cultural practices 
in question.  
NB: Although students are not writing at the same level as they do in English 
when in Spanish class, they often leave class having learnt some basic English 
grammar of which they were previously unaware. 
 

 

 
  



Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, [DEPARTMENT NAME] identifies 
(a) significant trend(s) across relevant year levels:  
 
Level 1: 
Unexpected 
Too many students are not achieving internal AS90909 and external AS90911.  
 
All not achieved grades in the AS90909 were Year 10. The majority who didn’t 
achieve the external AS90911 were also Year 10. However, many Year 10s who 
sat both standards achieved Merit and Excellence.  
 
Although these standards will cease to exist as of next year, those that 
replace them are somewhat similar. It has been a department policy for 
some years to offer some Level 1 standards to some Year 10 students as a 
way to extend them. We still believe that this is a valid strategy for keeping 
accelerated learners engaged. However, moving forward it will be something 
that is offered by the teacher rather than chosen by the students.  
 
Levels 2 and 3:  
Expected. 
It is hard to read into percentages when class numbers are so small. One 
unexpected grade can skew things. However, in saying this I feel that all 
individual students did as expected.  
 
 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are: 
 
There is too little data to be able to comment on trends. 
 
Steps to amend discrepancies at Level 1 have already been outlined.  
 

 



Special Needs HOD ANNUAL REPORT 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies 
been in improving Year Nine and Ten student learning outcomes? 
 
 
The evaluation focus of increasing student engagement for Year 9/10 
students in 2022 has demonstrated that the use of practical strategies and 
behaviour supports increased student engagement in all subjects. 
 
 

 
 
 
Department Specific Outcomes / Findings: 
In Special Needs we have found that behaviour supports such as tick 
charts, individual rewards and praise increased engagement. The use of 
these strategies at junior level is to help students learn classroom and  
social rules so that they can engage appropriately with the learning 
content and retain that learning.  Success of these strategies is seen 
through the evidence in individual success of academic IEP goals. 
 
This is evidenced in our department’s Quantitative and Qualitative data:  
As seen through the IEP document comments and informal observations 
such as that of  increased engagement in our EOTC classes with juniors at 
the end of the year  where 98% of students participated in the activities. 
One student did not as he felt he was unprepared for changes in the 
activities. 
It is also observed in core academic classes e.g Two students in 
mathematics participated 30% and 60% of the time while the rest of the 
class (8 students) participated 100% of the time.  
Student voice is evidenced in our pre IEP gathering information sheet. 
Here students can voice their opinions/concerns about their learning. 
E.g.Georgie said “she really likes Music and Mr. Bodman’s class. She 
wonders why she is not doing cooking outside of the department.  Also 
Art. Happy with Manga High  and lots of gold medals. Steps Web is still 
tricky for her. Really likes PE.  Some personal space issues around 
certain students.” Y9 student. 
“Hunter spoke about his “Gentle Hands” which he has a chart for.Hunter 
loves to spell.” 
“Freddie loves all aspects of school and is very happy.” Y10 
 
 
Our analysis of Māori student achievement in Years 9 and 10 has found…: 
That by providing an environment for learning that acknowledges 
different cultural perspectives and ways of learning our Maori students 
succeeded equally alongside their peers. Programs such as ASDAN, Te 



Reo and Art, as well as the core subjects Science, Numeracy and Literacy 
are differentiated for our learners. Integrated into these subjects are life 
skills and social skills that allow all students to feel empowered by being 
able to contribute their own experiences to the learning process. 
Health/sexuality and EOTC classes draw on topics related to the Te 
Whare Tapa Wha model as well. 
 
 
Summary Statement. 
Through Whanau Feedback at IEP meetings and from service agencies 
and MOE case workers' comments acknowledge the movement of 
individual learning for students within the department. Strategies for 
engagement in junior classes benefits learning in senior years to help 
each student become well rounded, diverse learners. 
 
 

 
 
  



Goal 2: How is the new Transition programme supporting all Year 13 students 
to become well rounded, diverse learners. 
 

Working in 2022 with both the Te Whare Tapa Wha document and the 
new Transition Program learning objectives, learners will work toward 
being well rounded diverse learners who can confidently access their 
communities. “Both documents connect to Tikanga practices and help to 
guide those working with the student. They provide a transition that is 
aligned to who the student is” Momenta Transition Service Provider 
Feedback. 

Whanau voice in the IEP’s was also positive: For Example: After sharing 
Matewhakarau’s Te Whare Tapa Wha.  Mr. Tawa read it carefully and then 
commented on his appreciation for allowing Matewhakarau to have this 
avenue to speak her mind.  He expressed how grateful he is to be able to 
gain an insight into his daughter's current mindset.  He sees it as a map 
that he will help navigate with her. 

Student voice demonstrates the benefits of the Program. 

“This year in Transition we have been learning about life skills like writing 
CVs, interview skills and budgeting. We have also been going to Casita for 
work experience. Casita is a shop in Greerton and we work on the till and 
stack and clean shelves. As part of life skills, we are learning cooking and 
budgeting, we go grocery shopping and then we cook things like 
brownies, falafels, nachos, and cottage pie. We also go out into the 
community and do activities like cross fit, walking group and visit the 
library,sometimes we visit the wrong library! Issac” (Department 
Newsletter Term 1 2023). 

Katie Phelan - “I like being in the transition programme. It is really fun.” 

Joseph Demir - “For work experience I am delivering paper to the school 
office and International department.” 

Brianna Newlove -” I love transition because I am trying new things in the 
community and gathering around with friends.” 

Alice Sampson - “The transition programme is fun doing work experience 
and learning new things.  For work experience I am cleaning with Tammy 
(the head cleaner at our school) and putting out biscuits in the 
staffroom.  It is fun to teach the kids at the Bellevue School, year ones.” 

As part of the Transition Program the IEP document had to be adjusted 
to reflect the learning in this program. We were able in the September 
IEP’s for senior students to present both the Te Whare Tapa Wha 
document which was the base for developing the Transition Program 



along with a new IEP document that reflected the programs goals for 
individual students. 

A record of learning which covers 2 years exists for each student as well. 
 
 
The trends we are seeing with respect to Māori student achievement in 
the Transition Program at Year 13. 
We are seeing that all students including Maori are developing a greater 
confidence in the community, they are actively thinking about possible 
future pathways and taking steps towards those pathways.  With our 
Maori students we are seeing they are more verbal in class, tell their own 
stories,speak up in discussions and are better able to advocate for 
themselves. They are taking better care of themselves holistically 
through better hygiene and physical activity. 
 
 
Based on the data / trend(s) above, our next steps as a department for 
2023 are: 

● Continue to integrate and develop an understanding of the TOW 
standard into our Transition Program through “Use in practice, 
contexts and content for all learners so that we can affirm the 
knowledge, language, identity and culture” of Maori and all 
students in our program. 

● Investigate how to incorporate Mana Ōrite mo te Mātauranga Māori 
into daily practice. 

● Professional Development around integrating Numeracy and 
Literacy into practical programs such as our Transition Program. 

 



Supported Learning HOD ANNUAL REPORT 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 
 

 

The evaluation focus for 2022 has demonstrated that a collaborative literacy 
strategies approach has had some impact on improving Year 10 student 
learning outcomes. 
 

 
 

Department Specific Outcomes / Findings: 
 
In Supported Learning, we have found that focusing on the What? How? 
Why? model has helped students organise their thoughts better when writing 
short paragraphs of text.  This model was implemented throughout English 
and mathematics in the Year 9 and 10 programmes.  In math, the wording 
was changed to align with the math department language of identify, 
describe, and explain.  Overall, there was improvement with word generation, 
organisation of ideas, and use of technical language. 
 
This is evidenced in our department’s quantitative data listed below: 
 
English 
Year 9 and 10 English department CATs aligned with NZC Levels 3 and 4 
respectively: Surface features, response to text, oral, visual, formal, and 
creative writing.  
 
Year 9 
40 minute unassisted writing samples in response to a visual prompt.  (10 
minutes planning, 20 minutes writing, 10 minutes proofreading and editing.)  
Beginning and end of year.   
 
PROBE individual reading comprehension assessments administered Term 1 
and end of Term 3. 
 
PAT Reading Comprehension  
 
Mathematics 
Year 9 and 10:  Education Perfect pre and post assessments from OTC 
assessment bank at levels 3 and 4..   
Students working within Level 1 use JAM assessment.  Year 9's assessed at 
Level 2 or above in mathematics use GLOSS snapshot in addition to EP. 
 
PAT Mathematics  
 



IEP data collection for individuals with ORRS and ICAS funding includes 
anecdotal evidence from parents, students, teachers, and support workers. 
 
2022 Data Results 
 
Transition data:  Students entered OTC with diagnoses of dyslexia, 
dyscalclia, ASD, autism, sensory issues, selective mutism, slow processing, 
speech difficulties, dexterity issues, FASD, ADHD, auditory processing 
disorder, developmental delay, or a combination of the above.  Some had 
attendance or behavioural challenges identified.  One student had a home-
learning background.  Some students already had support or transitional 
funding attached. 
 
*One student was so unregulated, they could not participate in any 
assessments..  It was later revealed they could work at a 5 year old level in 
English and maths, despite evidence of having good oral communication 
skills.  This student was assessed for ORS funding later in the year. Their 
reading level did go up to a 6-7 year range with one-to-one reading with a TA 
by the end of the year.  This student is missing in the following data. 
  
Y9 initial PROBE assessments in reading revealed two students learning to 
read at a 6-7 year old level, a few students were reading at a 7-8 year level, 
most students were reading at an 8-9 year level, and one student could read 
at a 12-13 year old level.   
 
End of year PROBE assessments demonstrated all students had increased 
their reading progress by at least one year.  Some were reading at an 8-9 
level, most were reading within the 10-11 age range with good 
comprehension. 7 students were able to read at a 12-13 year old level.  One 
student was already an excellent reader who had exceeded our junior 
assessments. *NB One year of progress IS accelerated learning for our 
students.    
 
Y9 initial unassisted writing samples revealed a range of 0 words written 
(three students froze and were unable to write independently - a regular 
class occurrence) to 54 words written in 20 minutes.  Almost all writing had 
significant spelling and punctuation errors. One student paragraphed their 
text and used good vocabulary. Mostly simple sentences used. 
 
Y9 end of year unassisted writing samples revealed a range of 62 to 187 
words written in 20 minutes.  Most had attempted paragraphs in a beginning, 
middle, and end structure.  (WHW) All students used at least 3 different 
sentence types within their text.   
 
Y9 initial EP assessment in mathematics demonstrated most students 
were unable to demonstrate a 70% pass rate in EP Level 3 pretest in 
Number.  They all reported many of the concepts and the wording of 
mathematical problems was unfamiliar to them even with a reader-writer. Of 
the two students who were able to achieve above 70% in their L3 
assessment, both scored under 20% when attempting a Level 4 number pre-
test.   
 



Y9 end of year EP assessment demonstrated 19/25 students scoring 60% or 
above in a Level 4 OTC post number assessment.  The remaining students 
were working in Level 2 or 3,.   
 
 
Year 10 initial data is based on knowing students from the previous year., or 
entry data for new students  Every student had significant cognitive delays or 
learning behaviour issues, and were working towards L3 or L4 of the NZC.  
*NB Supported Learning classes change from two Y9 classes into one Y10 
class because students who make significant social or academic progress in 
2021 transitioned out of Supportedl Learning at the end of Year 9.   
 
Y10 end of year data demonstrated most students were able to pass a Level 
3 OTC EP number post test, with 2 students passing at Level 4.  Students 
were able to follow scaffolding to write a few paragraphs about given topics 
in English and social science using the WHW structure and some technical 
language.  *NB  Mental health and hauora had a huge impact on this Year 10 
cohort with term 1 covid masking and isolating protocols, attendance 
concerns, and elements of dysregulation within the classroom.  Work had to 
be scaffolded to be achievable within reasonable timeframes.  There was 
little academic progress made during 2022 mainly due to cognitive delays 
and difficulties with social development.  Therefore, all students were still 
working towards L3 or L4 of the NZC.   
 
PAT data for both Year 9 and Year 10 did not change significantly 
throughout the year due to using Stanines.  *We will investigate using scale 
scores in 2023. 
 
This is evidenced in our department’s qualitative data: 
 
Y9: Initial data: Collected during class discussions and mini chats.  Most of 
the SL students reported fearing or disliking writing.  Some were terrified of 
spelling words incorrectly, which stopped them from moving on to other 
words.  Some rejected the effort of writing - it was an effort to form letters 
in a legible way, to spell words, to remember the sentence they were writing 
as they were writing it, so they reported that writing was 'too hard' and they 
expressed a belief they  'couldn't write at all."  Other students thought they 
were amazing writers, with one in the process of writing a novel, and would 
we like to read it?  (In unassisted writing samples, this student was identified 
with working in NZC Level 3, with some Level 4 surface features.)  Most 
students could identify 3 or more sentence types in the Write That Essay 
framework. 
 
Y9 End of year data:  Student voice had changed in terms of difficulty was 
acknowledged and accepted.  Students reported it was useful to learn 
sentence types and liked having opportunities to practice them in class.  
They felt they made their writing better.  They liked having access to word 
banks for technical language as they struggled to find/remember words 
themselves.  Most students could state how WHW helped them to organise 
their ideas.  
 



We have very few parent interview bookings in our department.  Those that 
did attend were positive about their children's experiences within our 
department.  Regular emails do go out from teachers keeping parents 
updated about topics covered in classes.  Many parents keep in regular 
contact with Claire Lander, who they meet during transition into college.  
Claire refers issues to class teachers when needed. 
 
 
Our analysis of Māori student achievement in Years 9 and 10 has found…: 
Year 9   
Two Māori students left our kura during the year. All ten students who 
remained completed all CATs, including writing a speech.  50% made enough 
progress to transition into general mainstream classes for the beginning of 
2023. Those who remained have targeted funding, or general health needs 
requiring structured classwork at a slower pace, with TA assistance to ensure 
continuing success. 
 
Year 10   
5 Māori students were in the Y10 class, completing most CATs in English and 
mathematics with support.   
 
Year 11 
Two Māori students attended SL classes in English and mathematics in 2022.  
Of note, both students gained their NCEA Level 1 Literacy and Numeracy 
standards through their portfolio work across the year, with one student 
returning during study leave to finish work  I include these Y11 students in our 
Y9 and 10 data because they have been placed in Supported Learning since 
Y9. Both students receive targeted funding. 
 
 
Analysis of teachers' reflections on their practice (as reflected in the 
Professional Growth Cycle) indicated that… 
 
Department observations and appraisals were linked to the WHW model and 
how it was implemented within classes.  (Identify, Describe, Explain in 
mathematics.) 
 
There were some challenges with teachers adapting their normal 
practice/terms/language choices to make deliberate connections with the 
WHW model in both English and social studies  The biggest barrier was 
facilitating students to think about the Why aspect, as Why is this 
important/significant/relevant was not always appropriate.  Most of the 
students in SL are very literal, and to articulate ideas at a surface level is 
success for many of them.  (This is supported by evidence in the PROBE 
reading assessment which showed general class weaknesses with inference, 
reorganisation of text, and vocabulary awareness.) Our team spent a lot of 
time trying to unpack the why in the classroom.  Occasionally, we changed it 
to another What.  Eg:  What happened, next?  What did this change?  What 
effect did this have? What do you think might have happened?  This was in 
response to teachers wanting students to think for themselves, rather than 
being 'told' a why because they couldn't think of one themselves and they 
needed to fit a model.  There was progress in terms of allowing students to 



engage with a fairly simple structure to help them organise their ideas 
instead of just listing unjustified or unexplained statements.  This model 
enabled students to make simple elaborations.  Teachers shared examples 
of templated using WHW with each other and referred to the posters in the 
room when teaching.  Every teacher trialled this model within their classes. 
 
Teachers and students reported that learning sentence styles and using the 
WHW model improved the content of student writing.  There is still some 
work to be done about using more technical language within texts as many 
students have a limited vocabulary.  In Year 9, the modules in WTE are a 
good resource to help students with learning grammar and punctuation 
placement.  It is still a focus to see more transfer into student writing. 
 
Summary Statement. 
 
In conclusion… 
 
Supported Learning in Year 9 is an environment where there is a 
heterogeneous mix of students with some more cognitively able than others.  
The focus has to be balanced between student houora and academic 
progress, and what this looks like for individual students. Accelerated 
progress for all of our students is expected as we transition half of them out 
of SL the following year.  The students who transition need to be resilient 
and have reasonable work habits to survive in an academically challenging 
environment  Those who remain in SL have significantly high social or 
academic needs and require a slower-paced programme with TA support.  In 
Year 10, academic progress is slower while good work habits are still being 
taught and expectations are high.  Year 10 is a challenging year for many of 
our students, and hauora, including navigating teenage life, remains the 
central focus. 
 
In 2023, department meetings will contain elements of development around 
WHW in different contexts within English and social studies. Due to staff 
changes, we will be starting again. 
 
Reading mileage must remain a focus as many students in SL are still 
learning to read in NZC Level 3 and there is strong evidence of progress 
already in our existing programme.  In addition, there needs to be more focus 
on reading comprehension tasks with unfamiliar texts across Y9 and 
particularly Y10, in preparation for NCEA literacy and numeracy changes. 
Students need to become more familiar with multi-choice and short answer 
questions as part of their natural work. Reading comprehension includes 
mathematics 'real world' problems to encourage interpretation and student 
reasoning. 
 
*Note changing analysis of PAT reading and mathematics with scale scores 
instead of stanines.  
 

 
 
  



Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, [Supported Learning identifies  
 
(a) significant trend(s) across relevant year levels:  
 
Positives / Minuses / Expected / Unexpected: 
 
Positive:  
All students in SL who attended regularly achieved NCEA literacy and 
numeracy standards during Y11.  Some students continued school into study 
break in Term 4 to complete portfolio work with parental support. 
 
Trends: 
As SL students move through the school, there are less subjects for them to 
take.  The inclusion of two combined Y12 and Y13 classes allowed many 
students to achieve more Level 2 unit standard credits than they would have 
gained in 'regular' classes.  Some students were working on Level 3 credits 
before leaving school at the end of Y13. 
 
Gateway placements revitilise student engagement in Year 12.  A real strength 
of the programme is being able to accommodate days off for placements, 
yet still being able to catch students up on work when they return.   
 
Unexpected: 
The number of students who left throughout 2022 in Year 12 and 13 to gain 
employment.  Traditionally, our numbers are usually more stable in Year 12 
and 13 as students are settled in school and their families generally like them 
to mature before leaving.  This left a smaller cohort than usual.   
 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are: 
 
All Māori students gained their NCEA Level 1 numeracy and literacy under the 
current portfolio model.  One student continued working on their portfolio 
into term 4 study break with strong support from home. 
 
The number of Māori students in SL is too small to make generalistions 
about learning.  All students who choose to remain in SL continue to work 
steadily towards their qualifications in unit standards. 
 
Based on the data / trend(s) above, our next steps as a department for 2023 
are: 
 
Continue to offer dedicated Y11 classes in portfolio format to achieve Level 1 
literacy and numeracy.  Incorporate more unfamiliar text types with 
comprehension questions in formats similar to PAT and e-asTTle formats. 
 
To address the issue of smaller numbers in the senior area this year and the 
difficulty students have around choosing appropriate subject choices, offer 



an extra learning centre class on one line to Year 12 and 13's, supervised by 
TA's. This is where students can finish class work, or work on simple unit 
standards set by the Learning Centre. 
 
Continue focus on sentence styles, and deliberately and regularly scaffold 
WHW model when asking students to write. 
 
Work collaboratively to support individual hauora and academic progress of 
students. Continue strong ties with the Learning Centre coordinators. Keep 
parents updated on class content via regular emails and phone contact when 
needed. 
 
Priority has to continue the strong focus in the junior area on improving 
reading ability and comprehension in English, social studies, and 
mathematics.  The journey towards the online NCEA Level 1 assessments 
in reading, writing, and mathematics has tightened significantly.  Many 
students in SL will not be able to pass these assessments in their current 
form due to dyslexia, dyscalclia, global learning delays, processing issues, or 
general reading or writing difficulties. Portfolios give students time to 
process, draft, and revisit their work.  Year 11 students are currently allowed 
to use tools such as google spell-check, speech to text, or reader/writers.  A 
big focus of SL classes is how to use resources effectively to help minimise 
learning difficulties.  Staff will have to investigate what these NCEA changes 
mean in terms of altering the pedagogy within our rooms.  Based on the 
small pieces of information coming out from the pilot scheme, strengthening 
reading comprehension alongside WHW in writing is a good place to start. 
 
 

 



Te Whare Māori HOD ANNUAL REPORT 2022 
 
 
Goal 1: Junior School Review 2022 Evaluation Focus 
 
How effective has a collaborative approach to using literacy strategies been in 
improving Year Nine and Ten student learning outcomes? 
 
 

Department Specific Outcomes / Findings: 
 
In Te Whare Māori we have found that basic knowledge of what a noun, verb, 
adjective, pronoun etc is lacking across all Year 9 and 10 Te Reo and Te Ao 
classes. This is for both Māori & non-Māori learners in general.  
This created a response to teach literary features in Te Reo and English to 
both grow vocabulary, and knowledge of the purpose and function of each 
feature in both languages in the context of learning whakapapa and pepehā. 
 
 
This is evidenced in our department’s quantitative data: 
(E.g. Pre and post testing / formative and summative assessments / SOLO 
evidence etc.) 
 
Department Data: 
In Year 9 Te Reo classes in particular, SOLO taxonomy for introduction to 
second language learners begins with building vocabulary and context of use. 
It was found that in order for students to begin learning context of use of 
their learnt vocab, the unforeseen response to pay particular focus to 
understanding and practicing literary features was needed first. 
 
 
This is evidenced in our department’s qualitative data: 
(E.g. Student voice / classroom observations etc.) 
 
Data: 
Classroom observations 
We found that when students were asked for explanations of the purpose 
and function of pronouns, verbs, nouns, and adjectives in particular, more 
than half of each Year 9 Te Reo class could answer either aloud, or during 
one on one korero. In Year 10 classes, this number was higher. 
 
 
Our analysis of Māori student achievement in Years 9 and 10 has found that 
learning literary features explicitly in both languages, helped with student 
understanding of word selection when learning basic sentence structures in 
Te Reo Māori. 
 
 
 
 
 



Summary Statement. 
 
In conclusion, literary feature learning has been added to our department 
SOLO Taxonomy. It has also been ingrained in Senior Te Reo courses to 
support the continued learning and extension of learning of our reo rangatira. 
 

 
 
  



Goal 2: Student Progress and Achievement - Senior School Review 2022 
 

After analysis of the 2022 NCEA subject data, Te Whare Māori identifies 
significant trends across relevant year levels:  
 
Positives / Minuses / Expected / Unexpected: 
Positives: Regardless of the shakey year with Covid restrictions and staff 
turnover in Senior Te Ao Māori courses, much academic success was 
achieved by these tauira. 
 
Level 1 Te Reo Māori academic results were heavily impacted by both staff 
turnover and attendance as well as the temporary teacher filling in capacity 
to teach te reo. A knowledgeable teacher aide was employed to assist this 
for Term 3 and 4, however they were unable to help students re-visit 
assessment gaps from Term 1 and 2 in this time. 
 
Level 2 Te Reo students had an overall achieved rate of 75%, the 25% 
difference being heavily impacted by student attendance. (4 students) 
 
Level 3 Te Reo students had an overall achievement rate of 50% (4/8 
students) with attendance and workload issues being major impacts. 
 
 
 
The trends we are seeing with respect to Māori student achievement in 
Levels 1, 2 and 3 are heavily related to student connection to firstly the 
kaiako, and their pedagogy to connect tauira with the content and context.  
Trends show a high interest in te reo and te ao Māori among those in our 
courses, so intention is given by kaiako to deliberately enable exploration of 
their interests through our own cultural relationships for responsive 
pedagogy.  
 
 
 
Based on the data / trend(s) above, our next steps as a department for 2023 
are: 
 
-involve tauira in all courses in real life te reo and ao māori experiences and 
kaupapa to walk side by side as kaiako and tauira through these with whanau 
support along the way. 
-We look to re-introduce marae noho for each course in Te Whare Māori to provide 
opportunity for these experiences to occur for tauira. 
-Join 2023 Pilot for Level 1 and 2 Te Reo Māori courses to assist and grow resources 
for student learning and kaiako capacity. 
 
 

 



 

Careers HOD ANNUAL REPORT 
 
 
Goal 2: Student Progress and Achievement - Senior School Review 2022\ 
 

 

Please note that the department has three aspects to it - Careers, Vocational and our Subjects - 
this report only discusses the Subjects due to the questions asked. 

 
 
After analysis of the 2022 NCEA subject data, the Careers and Pathways 
Department identifies (a) significant trend(s) across relevant year levels:  
 
Level 1 Employment Skills - Every standard gained more than 80% achievement rate, most gaining 100% 

achievement 

Level 2 Employment Skills - 100% pass rate.  This class was disestablished in 2023 due to a lack of staffing 

availability 

Level 2 Early Childhood Studies - All above the national mean of achievement, majority of standards above 

80% achievement 

Level 2 Gateway - Most standards achievement was above 70% of standards sat in class.  However, this subject 

relies on outside provider standards in addition to those studied in class and is not counted in this analysis. 

Level 3 Gateway - Most standards achievement was above 80% of standards sat in class.  However, this subject 

relies on outside provider standards in addition to those studied in class and is not counted in this analysis.   

Level 3 Early Childhood Studies - Above or at National mean for all standards.  In most cases gaining an 85% 

pass rate or above. 
 

 

 

Discussion: 
 

Employment Skills 

Ongoing discussion around the need for this subject, particularly in light of the staffing issues.  Students seem 

to enjoy the class, however it has become a very large class of very varying academic levels and at times very 

challenging behaviours. Level 2 Employment was disestablished in 2023 due to staffing being unavailable. 

Early Childhood Studies 

Still an extremely popular class, more boys are taking the class which is pleasing and it is very culturally safe for 

our Maori, Pacifica and International students - so is very well attended.  After our results analysis for 2021, it was 

decided that Level 3 Early Childhood Studies would become a wholly Unit Standard course and target the 

vocationally oriented students.  In addition we have created the Child Development and Nutrition subjects as an 

Approved for University subject.   Early Childhood students are a core part of the Gateway programme as all are 

expected to participate in work experience at an ECE provider or primary school. 

 



 

Gateway 

Gateway is an extremely successful programme - not only in the classroom.  All students taking Gateway are 

required to gain an average of 20 credits and complete a work placement.  In 2022 we placed over our allocation 

of 120 students and have increased to 130 for 2023.  Most students in Gateway also completed an externally 

provided course which gains credits and/or a qualification to help students in the world of work. 

 
The trends we are seeing with respect to Māori student achievement in Levels 1, 2 and 
3 are: 
 
That all Maori students are feeling a sense of success and achievement with the Department.  They are actively 

involving themselves in all opportunities within each of the subjects which includes Taster Courses, Externally 

provided courses eg Forklift and Health and Safety.  Additionally, they are excellent participants of the Gateway 

work experience programme. 

 

Level 1 Employment Skills -Maori students are at an 89% achievement rate 

Level 2 Employment Skills - Maori students are at an 81% achievement rate 

Level 2 Early Childhood Studies - Maori students are at a 73%  achievement rate (a little lower than expected) 

Level 2 Gateway - Maori students are at a 63% achievement rate (Lower than expected, but a new teacher was 

in the subject in 2022) 

Level 3 Gateway -  Maori students are at a 93% achievement rate 

Level 3 Early Childhood Studies -  Maori students are at an 82% achievement rate 

 

NCEA data for Level 1, 2 and 3 indicates that our Māori students with the exception of Level 2 Gateway are 

currently tracking favourably compared with that of other students and with departmental expectations. 

 
Based on the data/trend (s) above, our next steps as a department for 2023 are: 
 

● To further refine our subjects in light of the new NCEA changes (only Child Development and Nutrition in 

Level 3 will be affected by the actual changes, however, it is important that our Unit Standards courses 

continue to provide contextually based learning and to ensure all courses gain 14+ credits 

● Provision of more external course options from outside providers for students to provide contextual 

workplace learning.  These have proved to be popular with students, especially the Puatala Incomparable 

course, Forklift and First Aid. 

● Continued use of digital tools for all classes embedded within the programme 

● Further, establish links with businesses to instigate more work+learning programmes - this is ongoing.  

This includes establishing better work+learning links and programmes with our local iwi and workplaces 

● Evaluation of all subject areas with the view of restructuring our subject offerings for the future - 

considering removing Level 1 Employment Skills due to the consistent issues around staffing. 

● Continued facilitation of individual learning programmes 



● Soft Skills Development: employers are increasingly valuing soft skills such as communication, critical 

thinking, teamwork, adaptability, and emotional intelligence. We will be providing students with 

opportunities to develop and showcase these skills through extracurricular activities, group projects, and 

work experience  

● Development of Internships for our students looking to go to University - this is in its infancy but is 

ongoing work. 
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INTRODUCTION 
 
2022 saw the continued disruption of the International Student Programme by the Covid-
19 pandemic. The year began with 11 students, down from 26 students at the beginning of 
2021. However, there is now light at the end of the Covid-19 tunnel. For Term 3 the 
government opened the door to a Cohort-4 (1000 Secondary school students) and for short-
term students from Visa waiver countries. We were allocated 10 long-term students as part 
of Cohort-4 and enrolled 13 short-term students. Despite the effects of the Pandemic on 
student enrolments, there is still considerable interest in choosing Ōtūmoetai College as a 
place to study in 2023. For the start of the 2023 school year, we have received 44 
applications. There is a high degree of interest in being registered for mid-year applications.  
For Term 4 Ōtūmoetai College hosted 24 students. The current IFFS students are from: 

1. South Korea – 13 
2. Germany -6 
3. Thailand - 1 
4. China - 3 
5. Vietnam - 1 

 
In 2022, Ōtūmoetai College Group visits were completely curtailed as part of the ongoing 
effects of the pandemic.  The most encouraging feature of this uncertain period is that we 
have fielded a high degree of interest for short-term students and the return of short-term 
groups. This bodes well for the future of our international student programme.   
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ADMINISTRATION AND LEADERSHIP 
 
STAFFING 
This year we had the following staffing allocated to IFFS: 
 

Roy Ballantyne           International Director (0.8) 
 
Liz Anderson              International Office Manager/Homestay Manager 
 

 
INTERNATIONAL DEPARTMENT ADMINISTRATION 
 

● The Director and HOD ESOL report to the Principal once per term on developments 
and issues facing the respective departments. 

● Student Visas: The continuation of assisting students with the processing of student 
visa applications is an important part of the IFFS Office duties. 

● Insurance claims: our international students lodged 1 insurance claim in 2022. The 
outcomes of the claims were positive.   

● All staff are continually reflecting and up-skilling in the tasks carried out by the 
office. This enables greater flexibility and the use of human resources. The 
international staff continues to enjoy working in this user-friendly environment. 
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CHANGES IN STAFFING 
 
Unfortunately, due to the continuous negative impact of Covid-19 on our student intake 
for 2022, International staffing was reduced further with Jane Cox taking a year’s leave 
and not being replaced. Mariana Malheiros resigned at the end of 2021 and a new ESOL 
teacher aide; Heather Drinnan was appointed part-time (0.6) 
 
Final Thoughts On IFFS Staffing 
 
However, with a Staffing review being carried out in Term 4, three changes have been 
implemented for 2023: 

1. ESOL Teacher Aid - This position will be advertised as a full-time job for 2023.  
2. HOD ESOL (Jane Cox) – Jane will return to her former position in 2023.   
3. INTERNATIONAL HOMESTAY MANAGER – This position will be recreated for 2023 

due to the substantial increase in student numbers. This will equate to 0.8 with 
full-time beckoning for Term 3.  

The unexpected rapid increase in student numbers will have a major impact on staffing 
and has resulted in the need to make sure that staffing levels are kept ahead of 
increased number of students: This includes: 

➢ The duties of International Homestay Manager.  

➢ The Emergency Phone (24/7)  

➢ Other tasks including but not limited to: 
● Development of the IFFS newsletter - Impressions 
● Renewing student visas 
● Development of Enroller and increasing confidence in using it.  

➢ Moving forward to the time our IFFS role will start to grow, two things will need 
serious consideration. 

● The appointment of an International Homestay Manager is paramount before the 
end of 2022 and before the student role takes off.  

● The recognition that the Emergency phone needs to be handled in a more prudent 
and sustainable manner. This should include: 

➢ The International Homestay Manager is given a time allowance of 5 hours per 
week for manning the emergency phone during term time.  

➢ When the International Homestay Manager is on Annual leave the Emergency 
phone is redirected to a suitable substitute i.e. Shared around more with IFFS 
staff, SLT or a paid substitute. 

➢ A dedicated 0800 number for Emergencies is overdue and will bring OTC in 
line with what is best practice.  

➢ The IFFS staff will still need a department mobile phone for use in contacting 
Homestays and IFFS students during office hours. This gives for greater 
efficiency.  
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PROFESSIONAL DEVELOPMENT 
 

● Covid-19 has cut across the opportunity to attend externally provided courses such 
as Homestay meetings organised by Education Tauranga.  

● Online Professional development has become increasingly more available e.g., SIEBA 
webinars, Digital Tools for Marketing (ISANA) Bonards Marketing Strategies in 
Difficult Times, Enrollers’ Digital Marketing Master class and ENZ’s Asia Insights and 
the NZ Story. These webinars continue to be invaluable.  

● Staff were involved in a variety of professional development opportunities. These 
included Tauranga ESOL Cluster meetings each term – 2 hours in Terms 1, 2, 3 and 
4, and other Education Tauranga Meetings. 

● These meetings enabled staff to improve their levels of competency and efficiency 
in carrying out their designated tasks e.g., designing meaningful ESOL programmes. 

● Ōtūmoetai College continues to be an active member of the Education Tauranga 
group and attended 6 meetings during the year.  

 
CODE COMPLIANCE/ ANNUAL ATTESTATION 
 
Self –Review 

● This process began in Term 1 and was completed in Term 4. The review process 
was completed before the signing off, the attestation by the Principal on 
Wednesday 1st, December. 

● Ōtūmoetai College would benefit from having a professionally conducted audit 
done on our digital capacity. 

● The continued development of the CIRT. This needs to come more into focus for 
2023.   
 

FINANCIAL MANAGEMENT 
 

● The Finance Officer, with input from the Principal and the Director of International, 
prepares the Annual Budget for the International Department.  

● The Director of the International Department prepared the marketing plan and 
marketing budget for 2023.  

● The 2022 budget target of 11 students was achieved. The actual full-time equivalents 
for 2022 was 20 students. 

● The budget target for 202 is 55 full-time equivalents.  
● The marketing budget will need to be expanded for 2023 and more of the profits will 

need to be re-invested into ensuring the continued growth of student numbers.   
● Profits from International need to be invested wisely with an eye to the future. There 

is no guarantee that numbers will return to pre Covid levels and that they will stay 
there.  

● With the Ōtūmoetai College rebuild on the horizon it would be prudent to set money 
aside for the proper planning and development of a new purpose-built international 
student facility. 
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STUDENT METRICS 
 

1. Total No. Students at the beginning of Term 1, 2022 – 11           2021 - 26 
2. Total No. Students at the beginning of Term 2, 2022 - 11           2021 - 25 
3. Total No. Students at the beginning of Term 3, 2022 - 34          2021 - 24 
4. Total No. Students at the beginning of Term 4, 2022 - 24          2021 - 22 
5. Countries of origin that students come from China, Germany, Japan Korea, Taiwan, 

Thailand, and Vietnam. 
6. Groups - 0 
7. Short-Term Students – 14 

 
Data Summary Comparison 2021- 2022 
 2021 2022 
Full Time Equivalents 25 20 
Short-term 
students/groups 

23 14 

Total Numbers 78 34 
 

8. Student numbers by nationality for Term 1 & 3 2022: 

NATIONALITY       Student 
      Numbers Term 1 

      Student 
       Numbers Term 3 

China/Hong Kong 3 3 
Japan - 6 
Korea 8 16 

Thailand 1 1 
Vietnam - 1 

 
Data Analysis 
The data indicates that during 2022 Ōtūmoetai College experienced a significant growth in 
student numbers at the beginning of Term 3.  This can be mainly attributed to the lessening 
impact of Covid-19 and the government’s decision to open the international borders.  This 
increase in student numbers is most likely to continue into 2023. 
 
MARKETING 
⮚ Onshore Marketing Activities 

● Attended 4 virtual Fairs - China, and Italy. 
● Zoom training sessions with Agents in Italy and Colombia. 
● Email outs to Agents of visa waiver countries such as Germany, Korea, and 

Japan promoting opportunities to short-term students. 
● Maintaining contact with our contracted Agents and Alumni through our 

“IMPRESSIONS” newsletter that is sent out 2-3 times per term. We use the 
Campaign Monitor platform. 

● Joining the Enroller Platform will have a positive impact moving forward as it 
not only provides a seamless journey to enrol but has a marketing section that 
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enables Ōtūmoetai College to be exposed to other Agents who are not 
contracted to us.  This is being further developed for 2022. 

● With Auckland having problems with the spread of Covid-19 and an ongoing Lockdown 
a visit could not be organised this year to our New Zealand-based agents.  

⮚ Offshore Marketing Activities 
● Ōtūmoetai College attended the TKT Fair in Seoul in late Term3. This was a 

collaborative event organised by Tauranga Korean Times in association with 
Education Tauranga. The Tauranga delegation was made up of 23 schools including 
1 University, 6 High Schools, 3 Intermediates, and 13 Primary schools. 

● The Fair was very well attended and to date, 4 applications have been received.  

⮚ Marketing Effectiveness  

Onshore 
● Maintaining contact with our Agents is both challenging and difficult while the 

international travel is limited.  
● Attending Virtual Fairs in Italy and China.  

          Offshore 
● Sustaining market interest is always going to be a challenge, as there are many 

variables to cope with. Covid 19 is having a major impact, and this will continue into 
the foreseeable future.  

● The outlook for 2022 is “softer” than previous years, as the roll for the beginning of 
the year is 11, down from 26 in 2021.  

● There is a continuing degree of uncertainty in predicting the numbers of students 
likely to enrol in the second semester, 2022 or will it be 2023 before  
new students enrol. 
 

Conclusions 
● Marketing visits to our key markets is an integral part of ensuring a flow of students. 

Networking with Agents is the main means of developing relationships and targeting 
some Fairs/ Seminars supports this approach.  

● Marketing has now begun to look different. New developments in marketing 
techniques are being tried with Campaign Monitor Newsletter, Virtual Fairs, Live 
Fairs with Agents representing Ōtūmoetai College, Webinars and Zoom Meetings etc. 
This is the way forward in 2022. Upskilling and exploring options continue.  

● In the second half of 2022, a visit to Korea could be possible with Education Tauranga. 
Maybe other Asian destinations may be possible as well e.g., Hong Kong. 
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Russell at the Amber  
Education Virtual Fair 
 
 
 
 

 
 
 
 
 
 
 
Ōtūmoetai College  
represented at the  
Amber Fair, Guangzhou  
 

China 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
WEP ITALY – Zoom presentation to potential students and their families 
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STUDENT ACHIEVEMENT 
 
ESOL STUDENTS 

● We continued to see the benefit for our students (fee paying and migrants), 
particularly from Asia, from being involved in the ESOL programme.  

● Signposting learning issues early is very important as a means of supporting the 
students in their learning and explaining what needs to be done. 

● For further conclusions, refer to the 2021 ESOL annual report. 
 
ANALYSIS OF N.C.E.A. RESULTS 
 
⮚ Student Entries 2021-2022 

NCEA LEVEL 2021 2022 
LEVEL 1 03 02 
LEVEL 2 07 05 
LEVEL 3 04 03 

TOTAL ENTRIES 14 10 
 
 
⮚ NCEA Results Summary 2022 

NCEA LEVEL 2021 2022 
LEVEL 1 3/5(100%) 2/2 (100%) 
LEVEL 2 6/7(86%) 5/5 (100%) 
LEVEL 3 4/4(100%) 3/3 (100%) 

U. E. 3/4 (75%) 2/3 (67%) 
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The following students achieved their National Certificate 2021 
 

● Level 1 

➢ David Choi 

➢ Sharon Liu 
● Level 2 

➢ Hyerin Cho (+UE Literacy) 

➢ Chiara Lammenett (+ UE Literacy) 

➢ Jocelyne Milde (+ UE Literacy) 

➢ Eunhyuk Park 

➢ Pao Pattanasiri  
● Level 3 

➢ Jin Jang 

➢ Seokwan Kang 

➢ Junyi Shao 
 
 
 
 
NCEA ENDORSEMENTS 2022 
 

● Level 1 
➢ David Choi: Endorsed Level 1 Maths with Merit 
➢ Sharon Liu: Endorsed Level 1 with Merit, including endorsing Science and 

Music with Merit 
● Level 2 

➢ Hyerin Cho: Endorsed Level 2 with Merit, including endorsing Art 
Painting & Art Design with Excellence 

➢ Chiara Lammenett: Endorsed Level 2 with Excellence, including 
endorsing Level 2 Physics with Excellence, and Level 2 Mathematics, 
Spanish, and Outdoor Education with Merit 

➢ Jocelyne Milde: Endorsed Level 2 with Merit, including endorsing 
Physics with Merit. 

➢ Jinhyoek Jang: Endorsed Level 2 Mathematics with Merit 
 

● Level 3 

⮚ Seokwan Kang: Endorsed Level 3 with Merit including endorsing 
Calculus, Chemistry and Physics with Merit. 

⮚ Junyi Shao: Endorsed Level 3 Art Painting with Excellence 
 

STUDENT WELLBEING 
⮚ Management of risks 
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● All international staff played an active role in supporting our international 
students, both in school and outside of school. 

● The ESOL staff have a most important pastoral role to play in the ongoing care of 
our IFFS students as they can build positive relationships with the students they 
teach. This is particularly important for our students who are part of a migrant 
family. 

● The OTC support systems are provided for all students which the IFFS students 
can access.  

● Having 4 staff at the start of 2022 assisted greatly with the quality of the care 
being offered. 

●  Liz Anderson and Roy Ballantyne are part of the team that are on call for the 24 
hours, 7 days a week care that is required by the Code of Practice for the Pastoral 
Care of International Students.  

● The Emergency Phone was shared amongst the 2 International Office staff for the 
duration of 2022. 

● Roy Ballantyne closely monitored attendance. International student attendance 
was excellent overall.  

● Additionally, Guidance and the Careers staff played an active role in the counselling 
of some international students.  

● All appreciate this high quality ‘wraparound’ care. 
 
 
 
⮚ Buddy System 
● For the student intake in July 2022 a new “buddy system” was introduced to 

support the students during the settling in period. This was well received by 
our students. This will continue into 2023. 

 
➢ The Impact of Covid -19 on Student and Staff Well Being 

● This had less effects on our international students & staff wellbeing in 2022. 
⮚ Students and staff were notably absent for bouts of Covid. 

⮚ Homestay – Accommodation Management 
● 5 students were hosted with Ōtūmoetai College host families. 
● We are continuing to recruit new homestays. 
● We continue to use Luxury Airport Shuttles to meet and greet our students at 

Auckland International Airport.  
● Due to the small number of host families, we did not begin the year with a 

homestay training meeting. Instead, Homestay visits were extended to include a 
training session. This session was based around a Question-and-Answer type 
format.  

● Every term, every student is interviewed about the quality of his or her homestay 
care. These interviews tend to raise minor issues. The issue is worked through to a 
satisfactory conclusion. If a student does have a serious problem, they nearly 
always come in, discuss the issue concerning them, and do not wait for the term 
interview. 

● During 2022 no students changed homestay. 
● Homestay Manager duties were covered by Liz Anderson (Office Manager). 
● Next year 34 students will be in homestays and the remainder (26) will be with a 

natural parent or a Designated Caregiver. 
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● Sourcing Homestays for 2023 has been a huge challenge – many strategies have 
been tried including delivery of 1,500 fliers, OTC website, Facebook, school notices 
and appeals to staff. 
 

Overall, our students were provided with quality homestay accommodation, and most of 
our homestays went out of their way to provide support for their student. 
 
➢ ESOL STUDENTS 
● We continued to see the benefit for our students (fee paying and migrants), 

particularly from Asia, from being involved in the ESOL programme.  
● The ESOL staff have a most important pastoral role to play in the ongoing care of 

our IFFS students. 
● Signposting learning issues early is very important as a means of supporting the 

students in their learning and explaining what needs to be done. 
● For further conclusions, refer to the 2022 ESOL annual report. 

 
⮚ STUDENT BEHAVIOUR 

Processes to monitor student behaviour/pastoral care. 

● We have held regular department meetings throughout the year. There are two types 
of meeting held: 

1. A weekly meeting with a teaching and learning focus with the Director, ESOL 
teacher and the ESOL teacher aides. The purpose of this meeting is to discuss 
academic progress of students and any behavioural issues, both in and out of 
school. 

2. Daily meetings are held with the Director, International Office Manager and 
Office Assistant. These tend to be of a more informal nature. 

● The weekly International Student Assembly is still a strong feature in the management 
of our students. The senior and junior assemblies were combined and were held on 
Wednesday. The main purposes of the assembly include:  

1. To be able to sight the students on a weekly basis, as a means of checking up 
on their welfare. 

2. To keep the students informed about activities that they could join. This 
includes sporting and cultural opportunities. 

3. To assist day-to-day management of students e.g, attendance. 
4. Remind them about school policies on travel and safety. One police visit was 

included in Term 1 to reinforce the need to keep safe in Tauranga.  
● KAMAR: Notifications and pastoral notes about student attendance, behaviour etc. 

are referred to on a regular basis. 
● All international staff played an active role in supporting our international students, 

both in school and outside of school.  
● The ESOL staff have a most important pastoral role to play in the ongoing care of our 

IFFS students as they build relationships with our ESOL students. This includes our 
migrant students.  

● Having 4 staff assisted greatly with the quality of the care being offered. 
● Overall student behaviour was very good in school and outside of school. 

 
⮚ STUDENT INCLUSION IN EVERYDAY LIFE 

● Many of our international students have continued to participate fully in the cultural 
and sporting activities of the college. However, it remains a challenge to fully 



14 

 

integrate our students successfully into the life of our community, especially for our 
shorter-term students. However, most pleasingly is the continuing willingness of our 
domestic students to act as ‘buddies’ for our group visits. This is a ‘win, win’ 
situation for everyone. 

● Refer to the Exit Survey. 

⮚ END OF YEAR ADVENTURE PROGRAMME 
● This end of year programme has been suspended for 2021 due to a lack of 

students. 

⮚ THOUGHTS FOR NEXT YEAR 
● As there will be a larger student intake for Term 3 2023, there will be an end of year 

programme to organise.  
  

AN OVERVIEW OF 2022 
● Staffing: The level of staffing continues to be good and enables the department to 

provide a good level of care for the IFFS students. 
● 10 IFFS students entered NCEA in 2022. This is less than the number as of 2021 (14). 
● The results were very good for this small cohort.  
● Of special note was the very high level of achievement of Chiara Lammenett and 

Jocelyne Milde (both from Germany) who passed UE Literacy and NCEA Level 2 with 
endorsements in 2 Terms i.e., Term 3 & 4.  

● Marketing: There were one overseas marketing trip in 2022.  This was to Korea to 
attend the TKT Fair in Seoul. 6 students were enrolled from this event. The 
continued development of digital/virtual marketing techniques is ongoing, e.g. Zoom 
meetings and Virtual Fairs, e.g. Amber International (China) and Cambodia (Dewey 
International) 

● Campaign Monitor - This has resulted in the establishment of our very own 
International Newsletter called IMPRESSIONS. This year we have created 4 editions. 
With an average 42% open rate. This is a most successful development and has 
enabled us to keep in touch with our Agents and alumni. 

● ESOL: The ESOL wing of the International Department has continued to offer high 
quality teaching and learning for all students. Curriculum English Support provides 
excellent backup for students who are experiencing difficulties in understanding the 
language of mainstream subjects. 

● Student Behaviour: This year’s international students have been a real credit to their 
parents and countries as they have been model citizens. This is a reflection on the 
caring and effective support provided by the international staff. 

● Homestay: There have been very few homestay issues. 

 INTERNATIONAL DEPARTMENT OUTLOOK FOR 2023 

● The roll for Term 1 2023 is 60 students. This will be made up of mainly Korean and 
German students, and a few other students from Asia (Brazil, Cambodia, Chile, India, 
Japan, Spain, and Taiwan) 

● Clouds of instability hang over the world’s economy with the reduced confidence 
caused by ongoing political stoushes between China, Russia, and the West. 
Additionally, there is the ongoing economic and social impact of Covid-19 and 
Climate Change to factor into the equation. Commercial air transport will most 
likely be limited and more expensive going forward. 
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● From the key markets of China, Germany, Thailand, and Switzerland there will be no 
students starting at the beginning of 2022.  

● Korea continues to be our strongest market closely followed by Germany.  
● Major marketing activities are planned for 2022 at this stage. Including visits to 

Japan, Europe (Belgium, Germany, Switzerland, and Italy), China, Thailand, Korea and 
Auckland.  Staff safety will need to be considered as part of making the decision to 
visit overseas markets. 

● Tauranga has a burgeoning Korean community and reflects in the increased number 
of education agents. The main provider is Tauranga Korean Times, but other 
partners include Vision New Zealand, New Zealand Guide, and Enhance Education.  

● The attempt at diversifying back into the ‘old’ market of China will continue. The 
outlook is encouraging as NZ Inc. backs it. This may become virtual or have onsite 
representatives from the Company we work with, e.g. The Amber Education Summer 
Fairs to be held in southern China.  

● China holds the key to longer-term growth and sustainability in student numbers. 
● Professional development will be an ongoing and integral part of upskilling the staff. 

ENROLLER, SIEBA, ISANA and ENZ will no doubt have further online webinars and 
workshops on aspects of how to follow ‘best business practice, etc.  

● Ōtūmoetai College will continue as a member of Education Tauranga, SIEBA and 
ISANA for 2023. 

● Staffing: We will begin 2023 with a new part time Homestay Manager.  

FINAL THOUGHTS 2023 is going to be an exciting year, with the promise of a large intake 
of new students in Term 1 and 3!! There is no doubt some light at the end of the tunnel. 
New Zealand is still viewed very positively around the world in terms of being a safe place 
for young people to benefit from a world class educational experience. 
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APPENDIX 1 
 

Ōtūmoetai College Exit Survey 
 2022 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Junyi Shao 
(China) - IFFS 

International 
Student of the year - 2022 
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EXIT SURVEY, 2022 

SUMMARY/ANALYSIS OF RESULTS 
 

NATIONALITIES: South Korea (11) Hong Kong (1) India (1) Vietnam (1) TOTAL - 14 
 
We would like to know about your experiences at Ōtūmoetai College and with your host family (if you stayed in a school 
homestay). Please answer each question. Include comments about your experiences.   

      
Orientation and subject choice  

  Agree      Partly agree        Disagree 

I got enough information before I came.   ☺3        7  ☹4 

I got all or most of the subjects I wanted.  ☺9      4  ☹1 

The orientation programme was helpful.   ☺8      5  ☹1 

I was introduced to each teacher.   ☺11      2  ☹1 

I was able to change courses easily.   ☺6      6  ☹2 
 
My comments about orientation and subject choice: _______________________________________________ 

International Staff 

 

I got good support, advice and guidance             Agree      Partly agree         Disagree 

from the International Department staff.   ☺13      1   ☹ 

       
Comments:  
_______________________________________________________________________________________ 
               
Classes 
List subjects you studied here (and the year level). Please rate them according to the following questions:  
 
A. I was ENGAGED in this subject (I received subject-specific work to do the whole time I was at Ōtūmoetai College.

     
        Engaged            So-so           Not Engaged 

1____________________   ☺11        3        ☹ 

2____________________   ☺11       2           ☹1 

3____________________   ☺9       4    ☹1 

4____________________   ☺7       5   ☹2 

5____________________   ☺5       5   ☹4 
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6____________________   ☺3         4          ☹1  
Comment on engagement: ___________________________________________________________________ 

 
B. I was CHALLENGED in this subject (The work I did was difficult enough.)     

    Challenged                So-so                  Not Challenged 

1____________________   ☺10        3    ☹1 

2____________________   ☺11            2      ☹1 

3____________________   ☺8       4    ☹1 

4____________________   ☺6       5        ☹2 

5____________________   ☺2       5        ☹6 

6____________________   ☺2       4         ☹1 

 
Comment on challenge:_____________________________________________________________________ 
 

C. I received FEEDBACK in this subject (The teacher marked / gave me feedback on the work I did.)  
   

           Received Feedback        So-so                                No feedback 

1____________________   ☺12       2   ☹ 

2____________________   ☺11       3   ☹ 

3____________________   ☺8       5   ☹1 

4____________________   ☺6       5   ☹2 

5____________________   ☺2       5   ☹4 

6____________________   ☺2       4   ☹1 

 

Comment on feedback:_____________________________________________________________________ 
 

 
Travel and sightseeing     

Agree             Disagree 

I had plenty of opportunities      ☺12               ☹2 
 

My comments about travel and sightseeing: ______________________________________________________ 

Participation           Yes   No 

I joined at least one sports activity        ☺10   ☹4 
Details………………………………………… 
I joined at least one cultural group    Yes   No 

Details: …………………………………………   ☺4   ☹10 

Inclusion 
Local students were friendly      Agree          Disagree 

             ☺14   ☹ - 
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I felt included at school and in life in NZ   Agree          Disagree 

       ☺13   ☹1 

I had enough friends     Agree          Disagree 

       ☺14   ☹ - 
 

My comments about feeling included: __________________________________________________________ 

Homestay      
Homestay Family Name: __________________________________________________________________ 
(We will not pass on your feedback to the family) 

  
     Excellent      Good             Not very good 

Overall, my homestay was…….  ☺5       3   ☹  

Meals at my homestay were…...  ☺6          2          ☹ 

My room and facilities were….  ☺6       2   ☹ 

The help I received was……….  ☺6       2   ☹ 
 

My comments about my homestay: ____________________________________________________________ 

Would you recommend this homestay to another student?   YES/NO  

If ‘yes’, what type of student do you think would enjoy this family? _______________________________________ 

Agent/Organisation 
   
Please fill in this section if you enrolled at Ōtūmoetai College through an education agent/organisation. 
 

  Agree          Not sure           Disagree 

The agent gave me useful information before I came  ☺8      5   ☹1 

The agent helped me when I arrived in NZ   ☺13       1   ☹ 

The information I got about the school was true   ☺11     2   ☹1 

I would recommend my agent to other students   ☺11            1   ☹2 

 

My comments about my agent:  _____________________________________________________________ 

Do you have any suggestions about how we can improve our care of International Students? ________________ 

Summing Up 
 

What went well during your Ōtūmoetai College experience? _____________________________________________ 

What could be improved to have made your experience better? __________________________________________ 

REFLECTIONS 

⮚ Positives: The overwhelming majority of Term 3 and 4 leavers were happy with the 
academic programme, extracurricular and their Homestay. 

⮚ Negatives: 2 students made some negative comments about complying with school 
expectations. 
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